Project NEXT PEACE
Background Leading to Project NEXT PEACE

The success of Project PEACE’s English Literacy/Civics provided new methodologies for the classroom, which caused a heightened interest among the immigrant population in the community.  As a result, a new wave of students converged on the English as a Second Language (ESL) Program.  The profile of the new student is one of an accomplished, highly educated individual.  Nearly 10% of the students enrolled during fall semester 2003 scored above 245 on the CASAS pre-test, indicating they have achieved an advanced level in survival English.


The following persons are typical of students who would benefit from a transitional ESL Civics Class.  Alfonso Reyes* has over 16 years experience in teaching philosophy in Spanish and is a graduate of a Colombian University.  He is currently employed as a machine operator at Hunt Manufacturing in Statesville, N.C.  Martha Morales*, a physician from El Salvador, is currently unable to secure employment in the United States.  Maryna Mills*, an ESL student from the Ukraine, holds a Masters in Education; however, she, too, is unemployed.  Similarly, Yeon-hee Lee* from Korea has a university degree in Biology, yet remains unemployed after months of searching for a job.  All have scored above 245 on CASAS.


These students are too advanced for the present ESL curriculum; however, they are not adequately equipped for college curriculum classes that will allow them job opportunities commensurate with their education.

_________________

* Names have been changed to protect student privacy.

Design of Project NEXTPEACE


Project NEXT PEACE developed an innovative English Literacy/Civics Education Curriculum, materials, and classes that provide a transition between Advanced ESL and the college or university curriculum.  It is the next piece in the process that allows advanced ESL students to continue to pursue higher education.


We continued the logistical style that we began in Project PEACE, so that we could closely approximate for our students the academic experience in the United States.  Our classes met for 2.5 hours, four days a week in the morning and the evening.  Each instructor was responsible for one discipline.  One taught Pop Culture, another Civics, and the third a class in TOFEL Preparation.  These classes were supplemented twice a week with a class that focused primarily on Pronunciation and Listening.  The instructors taught their 50-minute class and rotated to the next class.  The students remained stationary.  The classrooms were set up so that the teacher was in the front of the class.  This setup provided a formal atmosphere, which was conducive to a more fruitful academic experience for the student.


The students for the Transitional class were meticulously chosen based on several criteria.  The student was required to score a minimum of 240 on the CASAS exam.  Additionally, an exam was created that assessed grammatical skills.  This exam is a substitution drill, which plays an important part in determining eligibility for the Transitional class.  The CASAS test primarily addresses survival skills.  The substitution assessment provides insight into the students’ spelling, punctuation, and grammatical capabilities.  The substitution drills ensure that students will have the grammar skills necessary to succeed at the Transitional level.

After a particular grammar form has been taught--such as “pronouns” or the verb “to be”, the instructor presents one sentence and a list of changes for the student to make.  The following is a very simple example for a beginning level:

Sentence: Mary is a student.

1. (girl) Mary is a girl.

2. (We) We are girls.

3. (I) I am a girl.

The substitution drill for the Transitional students is more comprehensive.  A copy of this test is included in Appendix C.

 
A cursory exam of verbal skills was also given.  This verbal test was based on pronunciation, level of vocabulary used, and use of responses in complete sentences.


Beyond the strenuous academic requirements for admission into colleges, we felt obliged to indoctrinate our students into popular American culture.  Our philosophy is that it is vital to develop a multi-dimensional student.  To ease the emotional and environmental segue into college life, we created 8 weeks of lesson plans for American cultural immersion.  Those lesson plans comprise the major portion of this disk.

Project Evaluation


The need to develop a Transitional class was evident. 

 Enrollment continued to increase significantly each year, and the diverse needs of the students make it necessary to develop new curriculum resources that are relevant to the students needs.


From the conception of the Transitional class to its implementation, the process has been fabulously rewarding.  We have successfully graduated students to colleges and universities as a direct result of the TOFEL preparation they received in this class.  Additionally, students have attained job promotions.  The intensity and comprehensiveness of this curriculum has allowed the students to assimilate into American culture more easily.  Overall the success of this class has been resounding.  We are pleased that it contributes to our desire to maintain a standard of excellence in English as a Second Language instruction.
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