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Can I Vote Now?

Scenario:

In this participatory lesson students will experience the history of the voting franchise by being given the chance to vote on a classroom issue.  Whether the students are permitted to vote will depend upon the role that they have been randomly assigned.

Objectives:

Students will:

1. List the order in which different groups have gained voting rights in the United States.

2. Define the current requirements for voting.

3. Discuss the sense of frustration and powerlessness that comes from “taxation without representation”.

4. Consider if other groups will be given the right to vote in the future.

Activities and Procedures

Preparation

Prepare an index card for every student.  Mark the backs of the cards with one of the following symbols, but do not explain the symbols.  Make an equal number of cards with each symbol.

Dollar Sign = white male with property

Cent sign = white male without property

Circle = African American male

Triangle = female

Star = Native American

Asterisk = immigrant non-citizen

Square = apathetic non-voting citizen

Plus sign = citizen too young to vote

Activity

1. Select an issue that the students can decide.  An example is a guest speaker or a field trip.

2. Distribute the cards you have prepared at random.  Do not answer any questions about what is on the backs of the cards.  

3. Have the students write their names on the front of the card.  They should also record their vote on the selected issue. 

4. Accept votes from all of the students who have a card with a dollar sign on the back.

5. Count the votes from those cards and announce the decision.

6. Ask the students whose cards were not collected if they are satisfied with allowing only the students with dollar signs make a decision for the entire group.

7. When the students indicate that they feel that it was unfair, collect the cards from the students who have a cent sign on the back.

8. Count the votes from those cards, add the total to the previous total and announce the new decision. 

9. Ask the excluded students if they believe it is fair for their votes to be excluded.  When they indicate that the process was not fair, collect the cards marked with circles, triangles, and stars, but announce that you will absolutely not count any other votes.

10. Tally those you collected, and announce the decision.

11. Explain to the students what the symbols on their cards represent, and that their ballots have been accepted in the order in which the vote was extended to each group in the United States.

12. Distribute copies of “History of Voting Rights” for students to read.

13. List the groups represented by the symbols on the cards.  Ask the student to decide in what year each group was given the right to vote.

14. Discuss the “History of Voting Rights”.  Ask why the students think that the different groups wanted the right to vote.  Why did it take so long for non-whites and women to get the right to vote?

Materials and Resources:

Cards for each student prepared according to the instructions above.

History of Voting Rights 

Evaluation:

Ask students to review the order in which groups have been allowed to vote.  How did the students in the class feel when they were allowed to vote or denied the right to vote?  Ask the students to consider if any other groups will be given the right to vote.  

History of Voting Rights

1776 At the time of the signing of the Declaration of Independence, the right to vote was based on property ownership. Suffrage (the right to vote) was reserved primarily for white, male Protestants over the age of 21. There were a few instances of African Americans owning property.  With the drafting of the Constitution in 1787, states were given the power to regulate their own suffrage laws and they favored white, male property owners.  When the Electoral College elected George Washington President in 1789, only six percent of the entire population was involved in the election.

1791 Vermont, the 14th state, declared that all adult, white males, regardless of property ownership or religious preference, could vote.  Twenty-five years later, Indiana, Illinois, and Alabama joined the Union and establish voting rules similar to Vermont’s.  By 1821 Connecticut, Massachusetts, and New York established similar rules. 

1848 African Americans and women were still not allowed to vote.  No significant advancement for their cause had occurred, even though reformers had long voiced opposition to the white male only vote.  This same year, in Seneca Falls, NY, there was a gathering of 100 women’s rights advocates.  Elizabeth Cady Stanton read a proclamation that “all men and women are created equal” and the convention passed several resolutions that called for women being given the vote. The Women’s Suffrage Movement had begun.

1865 A Civil Rights Act defined citizenship and prohibited discrimination based on race. However, President Andrew Johnson vetoed the bill, stating that it favored the rights of African Americans over whites. The Republican Congress overrode the veto, hoping to lure the vote of former slaves.  After the Civil War, lawmakers enacted the 14th Amendment to the Constitution granting citizenship to African Americans and permitting them to vote. However, state officials still attempted to deny them this right.

1870 The 15th Amendment to the Constitution was ratified, providing African Americans the right to vote and prohibiting state and local governments from denying that right.  Two years later, activist Victoria Woodhull contended that under the provisions of the 14th and 15th Amendments, women are citizens of the United States and should be allowed to vote.  Later in that year, Susan B. Anthony voted and was arrested.   

1876 Poll taxes, grandfather clauses, and literacy tests were introduced in many southern states. These measures were designed to restrict the ability of African Americans to register and vote.

1920 The 19th Amendment to the Constitution guaranteed suffrage for women.

1940 Native Americans were made citizens by an act of Congress. However, in New Mexico and Arizona, Native Americans could not vote because they do not pay property taxes.  In1947 Miguel Trijillo, a Native American and former Marine, won a suit against New Mexico for not allowing him to vote. Since Native Americans pay most forms of taxes, they were subject to taxation without representation.  New Mexico and Arizona were required to give the vote to all their Native American citizens.

1961 The 23rd Amendment to the Constitution allowed residents of the District of Columbia to vote for President and Vice- President. Until this amendment, residents were unable to vote since the District is not a state.

1964 The Civil Rights Act of 1964 guaranteed the right to register to vote without fear of reprisal.  In that same year, the 24th Amendment to the Constitution guaranteed that no person could be denied the right to vote due to an inability to pay a tax prior to voting. The “poll tax” was now considered unconstitutional.

1965 Martin Luther King lead the historic voting rights march from Selma to Montgomery, Alabama.  Later in the year, the Voting Rights Act was amended to ban the use of literacy tests, poll taxes, and other barriers to voting.

1971 The 26th Amendment to the Constitution lowered the voting age to 18.

What a Difference!

Scenario:

Sometimes people express the point of view that their individual vote won’t make a difference.  In this lesson, the students will examine some historic votes that were decided by a margin of one.  They will then conduct a voting survey among themselves and will determine if there are any close margins in the classroom.  The activity may be extended to surveying other classrooms.

Objectives:

Students will:

1. List examples of how one vote affected the outcome of an election.

2. Generalize about how the world might be if earlier votes had been different.

3. Relate the use of the ballot to political power.

4. Prepare a survey.

5. Compile survey results.

6. Interpret survey results and discuss how the survey may reflect voting in an upcoming election.

Activities and Procedures:

Part One:

1. Give students a copy of “The Importance of a Single Vote” and ask them to read the article.  

2. Then, ask students to talk about how one vote has affected the course of history.  You may wish to ask them to cite their favorite example.

3. Some students are not citizens of the United States and cannot vote, but many have voted in other countries or look forward to becoming American citizens.  Ask students if they believe that their vote can make a difference.  

Part Two:

1. Give students a copy of the “Student Survey”.  As they fill out the survey, they will identify one issue that they feel is important to them. 

2. Ask students to gather information on this issue.  You will need to provide newspapers, magazines, and other reference materials—possibly including Internet access.

3. Have students devise 1-3 thoughtful questions that they could ask a candidate about their chosen issue. 

4. Divide students into groups of people who have selected the same issue.  The students should compare their questions and work together to create a survey or questionnaire. 

5. Students then use their survey to get statistics based on the answers of other students, friends, family members and people around them. 

6. If there is access to Excel, help the students create a chart and graph.  If you do not have Excel access, ask students to manually create a bar graph showing the results of their surveys. 

7. In a large group, analyze the chart results and discuss how those answers may be related to voting.  

8. Tie the second part of the activity to the first by examining the margins of opinions on some of the questions.  Are there questions that have a wide variety of opinion?  Are any of the results very close?

Materials and Resources:

Handout “The Importance of a Single Vote”

Handout “Student Survey”

Large sheets of paper to record survey results

Markers

Newspapers, magazines, other sources of information

Computer with Microsoft Excel (optional)

Evaluation:

For Part One, students will be evaluated on their ability to interpret information concerning voting history and their ability to conclude what results might be if the votes had gone differently.  For Part Two, students will be evaluated on their graphic representations of the surveys that they have conducted and on their explanation of the results.  

The Importance of a Single Vote

1820 One vote kept President James Monroe from being elected president without dispute by the Electoral College. In 1820, President James Monroe ran for a second term. He was so popular that he won all but a single vote in the Electoral College. John Quincy Adams cast the one vote against Monroe. Adams stated that the reason he did this was "to make certain that only George Washington would ever have the honor of being elected President by a unanimous vote."

	1845 One vote made Texas one of the United States. In 1845, the Republic of Texas asked to become part of the United States. Many Americans, however, feared that another southern state would bring trouble. When the Senate voted on this issue a tie occurred. Then one Senator changed his vote, and by this single vote Texas became the 28th state. 




1846 One vote decided on war with Mexico. In 1846, the Mexican army invaded Texas and President Polk asked for a Declaration of War. The Senate did not want to go to war and the declaration passed by only one vote. The United States won the war against Mexico and with that victory added five states—Arizona, New Mexico, Nevada, Utah and California.

1867 One vote gave the United States the state of Alaska. The Alaska Purchase of 1867 was ratified by just one vote — paving the way for the territory to be America's largest state in 1958.

1868 One vote saved President Andrew Johnson from being removed from office. The House brought charges of impeachment against Johnson, but the Senate, which decides impeachment cases, found him innocent by one vote. Impeachment is the first step by which officials such as the president may be removed from office. The Senate did not convict President Johnson and therefore he was not removed from office. 

1876 One vote gave Rutherford B. Hayes the presidency of the United States. In the 1876 presidential election, Samuel Tilden received a half million more popular votes than Rutherford B. Hayes. The Electoral College, the group that officially elects the president, was not in agreement about who should be America's next leader. A special commission was formed to make the final decision. The commission decided, although he had lost the actual vote by the citizens of the United States, Hayes had won the electoral vote by just one ballot: 185 to 184. 

1916 One vote in each of the voting areas of California reelected President Wilson. If Wilson's opponent, Charles E. Hughes, had received an additional vote in each one of California's voting precincts, he would have defeated Wilson. 

1948 One vote per precinct (districts that a state is divided into for the purpose of voting) gave Truman the presidency. If Truman's opponent, Thomas E. Dewey, had received one vote more per precinct in Ohio and California, there would have been a tie and the House of Representatives would have decided the election. And because Dewey had more support in the House than Truman, Dewey would have won. 

1960 One vote per precinct (districts that a state is divided into for the purpose of voting) would have elected Richard Nixon rather than John F. Kennedy president. 
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Voting Survey 

My name is ______________________.

Part One:

I think the most important issue for today is:

Crime


Unemployment


Health Care


Environment


Terrorism


Economy

Education

For the issue you have chosen, do the following.

9. Gather information on this issue. 

10. Devise 1-3 thoughtful questions that you could ask a candidate about that issue. 

11. Join others who have selected the same issue and compare your questions.  Work together to create a questionnaire. 

12. Survey your fellow students, friends, family members and others to generate statistics on the results. 

13. If you have access to Excel, create a chart and graph.  If you do not have Excel access, manually create a bar graph showing the answers. 

14. Analyze the chart results and discuss how those answers may be related to voting.

Know the Issues

Scenario:  

Do people sometimes vote without adequate information?  In this lesson, students will be given a simple ballot (Ballot A) but will not have any information about the issues.  After the students have voted without information, they will be given a second ballot (Ballot B) that explains the issues.  The results of both votes will be compared.  
Objectives:

Students will:

1. Participate in a two-part voting activity.

2. Compare the ballots and the results.

3. Formulate an opinion about the need to be informed.

Activities & Procedures:

Preparation:

1. Make a copy of the double ballots for each student.

2. Cut the copies in half.

Vote

1. Without any instruction, give the students Ballot A and ask them to vote.

2. Tally the results on the board.

3. Give the students Ballot B and ask them to vote again. 

4. Tally the results.

Questions

1. What difference was there between Ballot A and Ballot B?

2. Did you change your vote once you had the information on Ballot B?

3. Why is it important to gather information before we vote?

4. Where can we get information before voting?

Follow-Up

1. Have students take a simple class poll by asking family, friends, and other students where they get most of their information before voting.

2. Ask your students to bring in any election articles, pictures, or materials for a bulletin board.

Materials & Resources:

Ballots

Evaluation:

Students will be evaluated on their responses to the questions listed above.  As a further evaluation, you may wish to ask students to write about their experience.
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Getting Out the Vote

Scenario:

Election Day for the Student Government Association is fast approaching.  Some students are not sure if they want to vote or don’t see the importance of their vote.  In this lesson, students will take part in two mock presidential elections to determine how voter turnout impacts an election.

Objectives:

Students will:

1. Analyze the platforms of two mock presidential candidates.

2. Decide individually if they want to vote in an optional-voting election.

3. Vote in a mandatory election.

4. Compare election results based on voter turnout.

5. Calculate voter turnout by percentage of male and female students.

6. Explain the result that non-participation has on elections.  

Activities and Procedures:

Preparation:

1. Teacher prepares campaign posters for two mock presidential candidates giving each candidate a name, age, education level, and basic beliefs.  If this is during a real election year, choose two real candidates.  

2. Teacher also needs to prepare ballots and a ballot box.  You may wish to have some ballots printed on colored paper for the second round of voting.

3. There needs to be a “polling place” set up in the room—a table or quiet area of the classroom where students can vote in private.

Beginning of Class

1. Tell students they have the opportunity to vote in a mock presidential election if they choose to. They may vote until break time.  (If your class is only an hour, you may wish to do the second part of this activity on another day).

2. Provide ballots listing the candidates and a space for students to indicate whether they are male or female.  

3. Place the ballots in a location of the room where students can vote in private. 

4. Collect the ballots after the break and place them in an envelope.

Later in the Day

1. Tell students they are now required to vote. 

2. Have students line up at the polling place and cast their ballots.

3. Collect the ballots from this second election.

4. Tally the number of votes for each candidate from the first election.  Determine how many men and how many women voted for each candidate.  Figure the percentage.

5. Tally the number of votes for each candidate from the second election.  Determine how many men and how many women voted for each candidate.  Figure the percentage.

6. Ask students to discuss the results of the two elections.  

a. How do the two votes differ?

b. Were men or women more likely to vote when given the option?

c. Could an election be affected if only the people who choose to vote do so?

d. Why is voting important?

e. Do the students now plan to vote in the Student Government election?

f.  What are some of the concerns that the students have?

Materials and Resources:

Posters

Ballots

Ballot boxes

Calculators

Evaluation:

Assess students based on their participation in a discussion about the potential impact of a person's decision to or not to vote.  You may wish to ask more advanced students  to write a short paragraph about the mock election.

Party Animals

Scenario:

It is a difficult skill for students to recognize government at its national level. Also, the concept of political action, political parties and their role in the democratic process is hard to teach in a conventional way. These hands-on activities are designed to help students journey through politics from its "grass roots" to a national convention through the creation of a new political party and the development of the convention's national platform.  This activity will take more than one class period.

Objectives:

Students will: 

1. Increase their knowledge base about politics and elections. 

2. Use political terms and increase understanding of their meanings. 

3. Improve writing and communication skills. 

4. Express their opinions on issues and compare and contrast them to the opinions of others. 

5. Compare and contrast factual information. 

6. Identify the geographic themes of place and location. 

7. Work cooperatively to achieve tasks. 

Activities and Procedures:

1. Label party hats with numbers in advance.  The numbers should be 1 through 5 if you have 20 students or more in your class.  A class of about 12 should number the hats 1 through 3.  Smaller classes may only be able to number the hats 1 and 2.  Distribute party hats and favors to class members.

2. Announce to the students that a party is going to start. Allow students an opportunity to process this idea. Then tell the students that this will be a different type of party.  They will create a political party.  

3. Explain that people who hold similar opinions and beliefs form political parties.  Political parties are groups of people who work together to promote their ideas. Ask students if they've heard the terms "Republican" and "Democrat."

4. Discuss what political parties do.  Brainstorm ideas.  Political parties encourage voters to support their candidates through many methods such as sponsoring debates, advertising, fundraising, letter or e-mail writing campaigns, slogans, making speeches and hosting conventions. 

5. Divide students into groups. The number on their party hats determines to which group they belong. Each group will form a political party. The group is responsible for identifying their political party with a name, an animal symbol, slogans, a site for their convention, campaign hats, buttons, pennants, etc., an issues platform and an opening speech for their convention. 

6. Show pictures of the Democratic donkey and the Republican elephant.  Ask students why they think these symbols were chosen.  What qualities does each animal possess?  For background information see:

http://www.democrats.org/ Search for History of the Democratic Donkey http://www.rnc.org  Click on About the GOP (across the top), scroll down and choose Origin of the Elephant.

7. Student groups will choose a party name and design an animal symbol. Encourage the students to develop a name and animal symbol that are connected in some way to a quality they think government should possess.  Each group will be given a large sheet of newsprint or poster board. They will design a political poster incorporating their party's name and animal mascot. Afterward each group will explain their poster, and then the posters will be displayed in the classroom or hallway. 

8. Ask each group to think about the issues that the group has adopted.  What are the best things about America? What are America's biggest problems? Each group should create a list of the most important issues and the party's position on each issue. 

9. Next the group will select a city where they will hold their “convention”.  Using a United States map, atlases, encyclopedias, and/or Internet access, the student groups will make their choices. What are important considerations in choosing a convention site? Brainstorm a list before each group makes its final decision. 

10. Explain to students that political parties use conventions as a way to publicize the party's platform and choose candidates. To illustrate the idea of a platform, lay out sentence strips with school-related opinions on each strip (e.g., "the school should provide free snacks to the students,” “break time should be ten minutes longer,” etc.  You may then want to actually place the strips on the floor and step on the "platform" of strips.  Then, model a short speech about the ideas presented there. Discuss the connection of your "platform" to your speech's content. 

11. Explain that political parties build an "idea platform" for their conventions. This platform of ideas is the stand that the parties take on certain issues. Give each group ten strips of paper to make their own platform strips.  On each of the strips they should write their party's position on the issues they have chosen.  They will then build a “platform” of the strips and use the platform for the group's opening day speech at their convention. 

12. The students will design campaign hats, pins, buttons and pennants. Examples can be seen at Duke University's "America Votes" site http://scriptorium.lib.duke.edu/americavotes/
13. Paper or straw campaign hats may be purchased inexpensively or donated by political action groups, or they could be constructed using simple construction paper methods. Ribbon and paint pens could be used for slogans on campaign hats or paper strips and markers are inexpensive options. Drinking straws may be used to hold pennants. During the opening speech activity the "convention crowd" will use the campaign items. 

14. The students prepare their opening day convention speech based on their party's platform. Prior to the speech, the class should discuss the types of things that politicians say in speeches.  The list may include: a welcome, the party’s slogan, the party’s stand on issues, hopes for the future, encouragement to voters to go vote on election day, and closing statements.  

15. Each political party may select one of its members to deliver the speech, or each member may give a portion of the speech.  Other members of the group will become a part of the convention crowd.  On the opening day of the mock convention, each group will wear their campaign items. As each group takes its turn, the group members will position their sentence strip issues platform. The speaker(s) will then stand on the platform and deliver the speech.  Video taping speeches is recommended if possible. After the completion of these activities, the issues platform and examples of the campaign materials may be placed on display. 

16. At the conclusion of all conventions, students will choose the parties that they liked the best and explain their reasoning verbally or in writing. 

Materials and Resources:

Computers with Internet access 

White Board or Chalk Board 

Sentence Strips 

Newsprint or Poster Board 

Markers or Colored Pencils 

Tape 

Party Hats and Favors 

Picture of the Republican elephant and picture of the Democratic Donkey 

Encyclopedia 

Map of the United States, or atlas 

Video Recorder

Evaluation:

Teacher checklist of completed tasks and deliverables 

Teacher checklist completed during speeches 

Written or verbal defense of party name and animal symbol 

Identification of geographic location of convention sites on a U. S. map 

Sequence steps in preparing mock convention 

Students' oral or written evaluation of the most persuasive parties 
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Ballot B





Yes  No	School will be from midnight to 2:00 a.m.








Yes  No	Vacation will be allowed only for perfect attendance








Yes  No	Snacks will not be allowed in class or during break.





Yes  No	Homework should be 	easy.








Yes  No	Television should be in all classrooms, but only cartoons.





Ballot A





Yes  No	School











Yes  No	Vacation











Yes  No	Snacks











Yes  No	Homework








Yes  No	Television





Ballot B





Yes  No	School will be from midnight to 2:00 a.m.








Yes  No	Vacation will be allowed only for perfect attendance





Yes  No	Snacks will not be allowed in class or during break.





Yes  No	Homework should be 	easy.








Yes  No	Television should be in all classrooms, but only cartoons.





Ballot A





Yes  No	School











Yes  No	Vacation











Yes  No	Snacks











Yes  No	Homework








Yes  No	Television
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