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Who Are We?

Scenario:

For Census 2000, something new was added.  For the first time, an individual was allowed to identify him/herself by more than one race.  Some minority group leaders have been very unhappy because they feel that multiracial categories dilute the strength of their numbers.  Other people seem to like the idea because they say an individual needs to have a way to identify his/her true cultural background.

In an English as a Second Language classroom, you often find students who have intercultural marriages.  These students may be concerned about their identity and about the identity of their children.  Some students may question why we ask about race and ethnicity.  The lesson will help students understand the purpose of racial identification.
Objectives:

Students will:

1. Define racial identity according to Census 2000.

2. Explain how the Census impacts the lives of people living in North Carolina.

3. Read and interpret an informational article.

4. Analyze the positive and negative consequences of allowing people to identify themselves as multi-racial.

5. Tell why a particular point of view is best.

6. Explain a point of view in a persuasive essay .

Activities and Procedures:

1. Using information from the United States Census Bureau and the 2000 Census Information, briefly discuss the idea of census identification.  

2. Have the students discuss how this new change in racial identification affects them in their every day life.  Some very important decisions are based on the ethnicity of an area.  North Carolina has been impacted by the new census. Funding issues at the local and state levels, additional seats in the House of Representatives, changes in state and local representation, etc. are some of the ways in which the census will impact our state.  North Carolina gained a thirteenth seat in the House of Representatives.  That seat can be attributed to the increase in the Hispanic/Latino population in North Carolina.

3. Ask each student to read one of the Internet articles written prior to Census 2000.  The URLs for two articles are listed below.

4. Poll the class as to who is for and who is against allowing the census to create a category for multi-racial identity.

5. Have the students write a persuasive essay to convince others that his/her opinion about the use of multiracial identification is the correct one. 

6. Students will read their persuasive essays to the class in an effort to persuade the ones on the opposing side to change their position. End the lesson by taking another poll and see if any students were persuaded to the opposite side.

Materials and Resources



Computer/Internet access

Websites for Information Purposes
U.S. Census Bureau

Minority Links

http://www.census.gov/pubinfo/www/hotlinks.html
U.S. Census Bureau

Free Teaching Materials and Lesson Plans for Adult ESL

http://www.census.gov/dmd/www/ESL.html
U. S. Census Bureau

Releases Population Estimates by Age, Sex, Race and Hispanic Origin

http://www.census.gov/Press-Release/www/2003/cb03-16.html
Websites with Lesson-related articles

Some wary of multirace census option, funds 

The Associated Press

The Clarion Ledger

http://www.clarionledger.com/news/0103/14/14census.html 

Hispanics Fuel Increase in American Indian Population

Jonathan Tilove
2001 Newhouse News Service 
http://www.newhousenews.com/archive/story1a033001.html 

Evaluation:

At the conclusion of this lesson, students should be able to voice an opinion on the use of multi-racial identification as an element of Census 2000.  That opinion may be seen through the listing of information, class discussion, or through the creation of a persuasive essay.

The Goal Tree

Scenario:

Students need to set learning goals for themselves.  This activity will appeal to students whose preferred mode of learning is kinesthetic. It will also serve as a focal point for the class to review their goals throughout the term.

Objectives:

Students will:

1. Reflect on their learning experiences.

2. Define their short-term goals.

3. Prepare a physical representation (star) to represent a goal.

4. Evaluate their progress on a goal they have reached.

Activities and Procedures:

Preparation:

1. Find a small living that can be in a pot in the classroom.  If you cannot find a suitable tree, use a large branch that you have placed in a pot filled with pebbles.  If neither of these options is available, design a large tree out of paper on the bulletin board.

2. Copy and cut apart a star card for each student.  

Make the Tree

1. Give each student one of the star cards you have prepared.  Students may wish to trim and decorate their star cards as they reflect on their reasons for being in class.

2. Ask the students to write their name on the front of the star.

3. Ask the students to write a short-term goal on the back of the star.

4. Students may have more than one goal, so they may have more than one star.

5. Have the students punch a hole in the corner of each card and tie a string through the hole.

6. Ask students to share their goals with the class as they hang their star(s) on the tree.

7. Throughout the term, whenever a student reaches a goal, have a ceremony as the student removes the star and adds a new one with a new goal.

8. In open entry classes, you may wish to have a star activity once a week so that students can add new stars to the tree.

Materials and Resources:

String or yarn to hang cards from tree

Fine line markers or colored pencils

Scissors

Paper punch

Evaluation

Students should be able to set one or more short-term goals and should be able to determine at what point a goal has been reached.  “Retired” stars may become part of the students’ portfolio or file.  When a star is retired, students may wish to write about how they felt when they reached a goal.
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Making Decisions

Scenario:

Students are not always equipped with the skills needed to make decisions.  Even for those students who are good decision makers, the opportunity to review the decision making process and speak with other students is beneficial.

Lesson Objectives:

Students will:

1. Examine the steps in a decision making process.

2. Apply those steps to a simulation.

3. Evaluate the effectiveness of their decisions.

Activities and Procedures:

1. Give each student a decision chart. 

2. Present a situation to the students.  The situation may be taken from a current event such as, “Should the United States pay its dues to the United Nations?” or it could be something like “What kind of car should I buy?”

3. Have the students make a decision about the issue:  Then, have the students examine their decision by answering the questions in the chart.

4. Discuss the decisions made with the class. 

Materials:

Decision Chart Activities and Strategies: 

Evaluation:

Ask students to define the decision making process.  What steps do they normally take when making a decision?  Do they see a way to apply this process to their own lives?

Sample Decision Log

	Decision
	Free choice?
	Influenced by others?
	Affects others?
	Alternatives?
	Choice?
	Happy?
	Next time?

	New Car:
	yes
	Yes – my spouse
	Our family may not be able to take a vacation.  I will have to work more hours per week.
	Buy a used car.
	New car
	Yes
	Same

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Moving to a New Community

Scenario:

Students often move from community to community in search of employment opportunities, educational opportunities, or to live closer to families and friends.  In this lesson, students will discover some ways to prepare for a move to a new community.

Objectives:

Students will:

1. Develop a plan for moving to a new location.

2. Calculate expenses for the rental of a moving truck and gasoline.

3. Prepare a budget for their “move” to include the start-up costs for utilities deposits.

4. Plan a route and driving schedule.

5. Describe the tasks needed to be performed when leaving a location as well as the tasks needed to set up a household in a new location.

Activities and Procedures:

1. Ask students to select a city that is out of state.  They will pretend that they are planning to move to that city.

2. Have students locate the city on a map.  Then, they should calculate the mileage (driving distance) to that city.  They may wish to use an Internet site such as Yahoo! Maps.

3. Find out the current average price for gasoline.  Have students calculate the cost of fuel based up 12 miles per gallon for a rental truck.

4. Students should research the cost for utilities deposits.  They may to consider the deposits in the area they live in currently or may wish to access the Internet to learn more.  Students could calculate the price of getting electricity, phone and Internet service. 

5. In classes where the students study long-term, students could write letters to travel agencies or to a Chamber of Commerce for information on the city being researched. 

Materials and Resources:

Newspapers

Magazines

Maps

Calculators

Telephone to make toll-free calls

Internet Access if possible

Evaluation:

Students may be evaluated on the math skills they have demonstrated.  Were they able to successfully calculate moving costs?  Did they prepare a realistic budget?  Were they able to identify the tasks to be performed prior to moving?

Job Interview

Scenario:

Everyone wants to be gainfully employed to earn the money needed to be able to do the things that he/she would like to do.  A job interview is part of the employment process.  Many students have not been interviewed for a job and do not know what to expect.  Often, the students are unprepared—not because they don’t want to prepare, but because they don’t know how to prepare.  In this lesson, students will practice interviewing for jobs.

Objectives:

Students will:

1. Describe the types of jobs they believe they are qualified for.

2. List questions that a prospective employer might ask a job candidate.

3. Develop responses to questions.

4. Role-play a job interview.

Activities and Procedures:

Step One:

Begin the lesson by asking the students the following questions:

1. Have you ever had to interview for a job? 

2. What types of questions were asked of you? 

3. Who has a job right now? 

4. What kind of job do you have? 

5. What did you have to do in order to get that job? 

Discussion should include any going on a job interview.

Step Two:

1. Have students look in the newspaper want ads to determine what types of jobs exist in the current market. 

2. Discuss the types of jobs and interview that students have already had or may wish to apply for in the future. 

3. Have students brainstorm basic ideas that make for a positive interview.  Ask students how they can ensure that their first impression with a potential employer is a good one? 

4. Have students brainstorm job-interviewing tips that work. 

Write down these tips on the board. (Sample answers could include: dressing for success, entering the room with a smile, using correct grammar, having a professional looking resume, etc.) 

Step Three:

1. Divide the class into pairs of students. 

2. Provide each group with the name of a job on it. (You may wish to put the name of different jobs on slips of paper and have the students “draw their job.” Students will use this job to role-play a job interview.) 

3. Have the students work together to come up with possible questions that the employer might ask. 

4. Each group of two students will take turns interviewing each other. 

5. Have the students role-play their job interview for the entire class. 

6. Have the class identify the positive elements noted in the role-play as well as areas that could be improved. 

7. Discuss how job interviews are often critical for success and that practice does indeed help in improving skills.

Materials and Resources:

Paper and pencils

Teacher made lists of types of jobs found in the area

Newspaper want ads

Evaluation

Have the group assess the interview process and identify positives and negatives about the interview. At the end of each interview, debrief by discussing the things that went well in the interview and what areas could have used improvement.

Ask the students if they feel that the process of writing the questions and going on a mock interview will help them in their real life?  

If a student is able to go on a job interview and report back to the class, ask that student to discuss his/her experience.  Also ask students what they have learned from other students about presenting themselves to a prospective employer?

Childproofing

Scenario:

One of the roles that an adult may take is that of a parent or guardian of a young child.  The role requires a number of responsibilities.  People hear the term “child proof,” but may not be certain exactly what is meant.  No matter how hard a parent tries, an infant or small child may have an accident in the home. But there are things parents can to do decrease the risk of accidents and make the home as safe as it possibly can be.

Objectives:

Students will be able to 

1. Name at least two child safety hazards per room in a home. 

2. Generalize about the importance of child safety.

3. Show how to make a room “child proof”.

4. Rearrange their homes to decrease the potential for accidents involving infants.

5. Explain why some items in their homes may present safety hazards.

Activities and Procedures:

Activity #1

If possible, this activity should be conducted in a home, a home economics classroom, or other location that may create a home-type environment.  

1. Divide the class into groups and give each group a sheet of paper to write on. 

2. Assign each group a room in a typical house (kitchen, bathroom, bedroom, laundry room, etc.). 

3. Have the students sit in their groups on the floor and pretend they are 12 months old.  Have them imagine they are in the room they were assigned, and name things that would look interesting enough to touch and explore.  One group member can write down each item on the worksheet. 

4. Once the list of things that might attract a child is complete, the students should try to think of safety tips parents might use to keep their children from getting into trouble in that room of the house. 

5. Each group should create a poster of the safety tips they have developed.  Information on the poster should include a target age group, the purpose of the safety device, and price.

6. When all the groups are finished, each group can share their results with the whole class. 

Materials:

Paper 

Poster board 

Pens, Pencils, Markers

Catalog from a hardware store or from a company selling baby items.

Attached list of Safety Tips for Childproofing a Home

Evaluation:

Ask students to review what they have learned in class.  Are they able to devise a childproofing plan for their own home?  Ask students to discuss how they will apply this lesson to their lives outside of the classroom.

Safety Tips for Childproofing a Home

Kitchen

The kitchen is perhaps the most dangerous room in the home.  What do we have in our kitchens?  Cleaning supplies, major appliances, and sharp utensils can cause accidents.

Safety tips:

· Put child safety locks on ALL CABINETS AND DRAWERS within a small child’s reach, even before he or she can crawl well. This includes drawers and cabinets containing plastic bags, pots and pans, knives or other utensils, and small appliances.

· Keep all vitamins and medicines out of children’s reach.

· When taking medicine or vitamins, turn away from small children so they cannot watch you doing it. Children like to imitate their parents or older siblings.

· Secure refrigerator, dishwasher, stove, and washer/dryer doors so children can’t pinch their fingers or crawl inside and get stuck.

· Keep electrical cords rolled up and out of reach of little fingers.

· Electrical outlets, even those with cords plugged into them, should be covered so children cannot stick objects into them, or unplug appliances.

· Keep the phone numbers for poison control and emergency services in the area right next to the phone.

 

There are many types of child safety locks available. Most are portable, and that means that parents can bring them along when they go out with their infant.  Hardware stores have many new safety devices that can protect a child.

Living/Dining Room

Electrical cords and outlets, vertical/horizontal blind and curtain cords, heavy furniture, and sharp edges on furniture are all safety concerns in the living room or dining room of a home.

Safety tips:

· Keep electrical cords rolled up and out of reach of little fingers.

· Electrical outlets, even those with cords plugged into them, should be covered so children cannot stick objects into them or unplug appliances.

· Curtain and vertical/horizontal blind cords must be secured well out of a child’s reach. They are a strangulation hazard. Tucking them up inside the blinds is not enough--a child can shake the blind and the cord could fall down. 

· Place gates at the bottom and top of all staircases. Gates should be specifically designed for stairways. Do not use pressure gates on stairways.

· Protect toddling and crawling infants from falls against sharp-cornered furniture and fireplace hearths. Any type of soft material can be installed over sharp corners, and there are several products on the market made specifically for that purpose.

· Secure heavy furniture to walls. Young children can pull themselves up and climb on furniture, and it can tip over on top of them. There are several products available.

Bedroom

Heavy furniture, closet doors, and cribs can pose hazards in bedrooms. 

Safety tips:

· Use safety locks on closet doors or room doors.

· Secure heavy furniture to walls.

· Position cribs/beds and any other furniture away from windows. Young children can climb up, open windows, and possibly fall out. Make sure the windows have safety locks on them, or can only be opened a few inches.

· Keep electrical cords rolled up and out of reach of little fingers.

· Electrical outlets, even those with cords plugged into them, should be covered so children cannot stick objects into them or unplug appliances.

· Curtain and vertical/horizontal blind cords must be secured well out of a child’s reach. They are a strangulation hazard. Tucking them up inside the blinds is not enough--a child can shake the blind and the cord could fall down. 

Better Health for Children Campaign

Scenario: 

Many parents are searching for strategies, methods, and resources to promote positive health behaviors in their children.  In this lesson, parents will assume the role of a director of a parenting education campaign to address this issue.  They have been asked to create and present an awareness campaign, which addresses parenting responsibilities and skills that impact the well being of the child, the parent, and the family.

Objectives:

Students will:

1. List health behaviors that children can develop.

2. Prepare a campaign to promote awareness of a children’s health issue.

3. Determine effective means of promoting a campaign.

4. Plan a sequence of events using time management skills.

5. Set goals for the campaign.

6. Prioritize elements of the campaign.

7. Develop a list of resources.

8. Reflect on the process used to take the campaign from start to finish.

Activities and Procedures:  

1. Explain to the students that they are going to develop a campaign to raise awareness of children’s health issues.  

2. Divide the students into small groups and provide them with the graphic organizers found at the end of this lesson plan.

3. Discuss time management with the students and help them fill out their planning calendar.

4. Discuss the elements of a marketing campaign.  Have students brainstorm on the topic of what factors influence behavior.

5. Brainstorm parenting issues that the students may wish to research.  If possible, each group should take a separate issue.  

6. In small groups, students should create a list of the responsibilities that parents have in dealing with the health of their children.  They should also discuss the traits of a healthy family.

7. Have each group select a parenting issue and design a product or service that addresses the issue.  As part of the activity, students should also design a management plan to produce the product.  Students may need to research similar products or services.

8. Ask students to create the product or service.  They may do this by creating an actual model, a drawing, or some other representation of the product or service.
9. Students should complete the “Problem Analysis” sheet to reflect on the process from start to finish.

Materials and Resources:

Internet Access

Guest speakers

Sample pamphlets

Student work packets

Teacher resource packet

Evaluation:

Students may be evaluated on the following:

1. Uses correct terminology accurately.

2. Shows effort in designing a quality campaign.

3. Fills out all requested information with details.

4. Describes health issues, parenting strategies, and resources for help and information.

5. Uses academic skills in the development of the project: takes notes from guest speaker lectures, researches using multiple sources, uses Standard English in preparing project.

6. Uses time management skills.

	What do you want to accomplish in your campaign?
	What could you develop/create/ produce to accomplish these goals?

	
	


LIST BELOW POTENTIAL SOURCES FOR INFORMATION GATHERING:

 

	HUMAN

Who could you get the information from?
	PRINT/MEDIA

Where could you get written information?

	 
	 


Problem Analysis

 
	Our problem is:
	 
 
 

 

	 

	We think that:
	 
 

 

 

	 

	We’ll find out by:
	 
 

 
 

	 

	We found out that:
	 
 

 
 

	 

	Conclusions
	 
 

 
 
 
 


 

Goal(s)

 

CLARIFY AND DEFINE YOUR GOAL. Set parameters for expectations/results/impact.

 

Write a statement of your goal:
 
	 
 
 
 
 


 
Write the pieces of your goal in short phrases:

 
Describe the Product/Process:
 
	I/We will develop/create/produce. . . .

 
 
 


 
Describe how you will anticipate using the product.
 
	I/We will. . . .

 
 
 


PLANNING CALENDAR

	MONDAY
	TUESDAY
	WEDNESDAY
	THURSDAY
	FRIDAY
	SATURDAY
	SUNDAY

	 
 
 
 
 
 
 
 
 
	 
	 
	 
	 
	 
	 

	MONDAY
	TUESDAY
	WEDNESDAY
	THURSDAY
	FRIDAY
	SATURDAY
	SUNDAY

	 
 
 
 
 
 
 
 
 
	 
	 
	 
	 
	 
	 


Task List

 
Priority Ratings:

1. Important and Urgent - There are major and immediate consequences if this is not completed in the time frame. 

2. Important - This is of major importance from a maintenance and preparation for the future perspective. If this is not done, there will be major consequences later. 

3. Urgent - This has a feeling of urgency and importance, but the consequences of not getting to it are not really significant. 
	Tentative Sequence/

Priority #
	“To Do” Action
	Anticipated 
Due Date
	Person Responsible
	Possible Assistance From

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 

	 

 
	 
	 
	 
	 


 
Advertising: A True or False Test for Everyone

Scenario:  

On a daily basis, adults come into contact with many forms of media: newspapers, radio, billboards, magazines, television, and even computers.  In the United States, we have some governmental protection for consumers, but that protection is limited because adults are expected to know how to differentiate between false claims and the truth.  Each individual has the responsibility to analyze advertisements and commercials to determine if the advertising is based on fact.  
Objectives:

Students will:

1. Outline the main points of a minimum of three commercials and/or advertisements.

2. Give examples of factual and misleading advertising. 

3. Prepare a chart showing their likes and dislikes in selected commercials.

4. Distinguish fact from opinion and deception in commercials.

5. Create an advertising campaign for an imaginary product.

6. Compare and contrast major assumptions about advertisements.

Activities and Procedures:

First Activity:

A. Prior to this activity, the instructor needs to tape a minimum of three (3) television commercials for viewing in class.  

B. Begin a class dialog by asking the following questions:  

1. How many of you have watched a commercial for shampoo? Cars? Computers?  (Answers should conclude that there are many different kinds of these items). 

2. How do we know which shampoo is the best one to buy?  (This discussion should lead into a discussion about facts, opinions, and misleading statements that are put into advertising.

C. Play the commercials in class and have the students take notes on them.  Then divide the class into three groups and assign a commercial to each group.  Each group should then compare and contrast their assigned commercial with the other two commercials.  Students should consider the following questions:

1. Who is the commercial for?

2. What is the commercial trying to sell?  (Product, idea, or service?)

3. Is it obvious from the beginning that the commercial is promoting a particular product, idea, or service?

4. Who is the intended audience for the commercial?  (Male/female, young/old)

5. Is the commercial effective?  Do people remember its message?

6. How is the commercial like the other two commercials?

7. How is the commercial different from the other two commercials?

D. Have the students list on chart paper their likes and dislikes of the three commercials.

E. Each group should then present its group’s results to the class.

Activity #2

If the class has access to a computer lab, have the students search Internet web sites for automobiles, computers, cereals, etc. to find advertisements.  If the class doesn’t have access to the Internet, then the teacher should search for advertisements.  The Internet ads should be printed so that each student can view a copy.  (Another alternative is to bring in magazines and let students cut out some of the ads).  

Assign the students to small groups and have them discuss how the ads are alike and different.  Ask students to rank the ads in order by their effectiveness in helping people make a decision.  Have the students write about why a particular ad is more effective than another.

Activity #3

Our economic system is built on people being able to sell their product and one way to increase sales is through positive advertising.  Ask students to discuss television advertisements and the effects that the commercials have on their lives.  Use the following questions and comments as guidelines.

1. Does anyone want to eat after seeing an ad for Burger King or Pizza Hut?  

2. Why does that happen?  

3. What is the purpose of advertising?

4. How many people have just bought or are thinking about buying a car or a major purchase?

5. What had you wished you had known before you spent your money?

6. Would comparing and contrasting ads have changed your mind on your choice of car or other item before you purchased it? 

7. Ask students to consider what questions they should ask themselves when they watch a commercial or read an advertisement.  Brainstorm a list of questions.  Students may then write a dialog in which one person plays a salesperson and the other person is a consumer.

Activity #4

1. Discuss the need for the students to be aware that companies are trying to sell their products and may resort to unfair ways to do so.  Can the students come up with examples of unfair advertising?  

2. Divide the students into pairs or small groups.  Tell them that they now have a new product to sell—a special shampoo that has never been sold before.  Have the students decide what makes the shampoo special.  

3. Then, ask the students to create a marketing campaign for the shampoo.  Some groups should create factual advertising campaigns and other should create misleading campaigns.  Once all of the campaigns have been created, each group should make a presentation to the class.

Materials and Resources

Video tapes of commercials

Paper, pencils, chart paper, markers

Magazines

Internet Access (For one activity)

Evaluation

Ask students to consider if they view advertising differently from when they first began the lesson.  Ask them how being able to determine how commercials are alike and different will affect the way they buy products from now on?  
Sex in Advertising


Scenario:  

As consumers, adults need to recognize the marketing techniques used by sophisticated companies looking to increase their share of the total sales in this country.  Hispanics, in particular, are being targeted for sales, as they are more likely to spend money than any other group in the United States.

Lesson objective:

Students will 

1. Examine several forms of advertising, both print and television.

2. Analyze advertisements for their form of appeal to the consumer.

3. Discuss the pervasiveness of sexual messages in advertisements. 

4. Categorize advertisements based upon the advertising (marketing) appeal used to produce the advertisement.

5. Compare and contrast advertising in the United States with advertising in the students’ countries.

Activities and Procedures:

1. During the week before the lesson, ask the students to collect a number of advertisements showing men and women. These will most likely be in print, so if possible, the teacher should videotape some commercials to provide variety.

2. Examine the advertisements in class and ask the students what kinds of images come to mind.  List their responses.  The qualities of a stereotypical "man" and "woman" should emerge. 

3. Ask the students: 

a.  Do the advertisements confuse the product with sex appeal? Why or why not? 

b. Do the advertisements show people who may not have as much sex appeal? Why or why not? 

4. Ask the students what specific techniques they see when advertisers want to get consumers to buy their products.  Are these the same techniques they find in their countries?  How are the techniques different?  Ask the students what kind of a role sex appeal has in these techniques. 

5. Give students a copy of the “Forms of Advertising Appeals” found at the end of this lesson plan.  Ask students to look at a number of advertisements and then categorize them according to the form of advertising appeal.

Resources and materials:

Pictures or photos from magazines

Videotaped television commercials

TV

VCR

Forms of Advertising Appeals (at end of the lesson plan)

Evaluation:

Students should be able to recognize when sex, friendship, or other techniques are used in advertising.

Forms of Advertising Appeals

· Friendship/Having Fun 

1. Technique: People are shown using this product with attractive, fun-loving friends. 

2. Message: This product will make you popular, especially with the opposite sex, and will help you have a good time. 

· Fitness and Health 

1. Technique: Advertisements show people using a product during outdoor activities. 

2. Message: Young, healthy, active people use this product. If you use it you too can be young and healthy. 

· Taking a Risk 

1. Technique: Advertisements suggest that people who use a certain product aren't afraid to take risks and aren't worried about others' opinions. 

2. Message: Buying this product shows you are brave and you think for yourself. 
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