Literature Review Module 3 – Philosophy of Teaching/Learning Styles

Two of the primary goals for the Dynamics of Learning Workshop include:

1) To gain a general understanding of educational literature, as well as learner characteristics, participation, development, and learning styles

2) To identify assumptions and questions that guide faculty in the practice of helping students learn 

In the effort to meet these goals, a training component was developed which focused on a) helping faculty identify components of a learning-centered instructional model, b) helping varying learning styles and c) helping faculty identify their teaching values and assumptions.  Determining their values allows faculty to engage in a conversation about making the journey from a teaching-centered classroom to a learning-centered classroom.  Several books written in the last ten years by proponents of the learning-centered classroom can aid educators in this journey.

Chalmers and Fuller (1996) in Teaching for Learning at University:  Theory and Practice address the “disconnect” or gap between what teachers assume about learning versus how they practice teaching.  The text centers on how to integrate how instructors teach with how students learn.  Four main types of learning strategies are highlighted:  strategies for acquiring information, strategies for working with information that manifests understanding, strategies to confirm learning (assessment), and strategies for personal (or time) management.

The strength of this text lies in its highly adaptable curriculum models which emphasize particular skills (i.e., summarizing, small group/collaborative work, analyzing).  Further, Chalmers and Fuller provide case studies from a cross-section of curriculum areas (science, vocational education, accounting, information systems, writing) to illuminate the success of certain strategies in meeting needs of students.  My presentation includes references to some of the models presented in this text to give faculty additional options for practical applications of learning theory.

Developing Teaching Style in Adult Education by Heimlich and Norland (1994) assists adult educators in exploring their beliefs, values, attitudes, and total philosophy regarding five major areas:  teaching, learning content, environment, the teacher, and the student.  Included are activities which focus on exploration, reflection, and application.  In particular, the Norland/Heimlich Teaching Values Scale, a teaching values inventory, included in the appendices.  This inventory was distributed to all participants in Dynamics of Learning (DOL).  

The text offers clearly defined concepts of teaching and learning as well as identifies the differences between beliefs, values, and attitudes.  This text is helpful in guiding faculty to an awareness of their teaching style; further, Heimlich and Norland present practical suggestions for those who wish to integrate teaching concepts to complement their students’ learning style.  The third session of the Learning Dynamics workshop highlights several of the basic concepts and exercises presented in the text, allowing faculty to examine and reflect upon their teaching values.

Learner-Centered Assessment of College Campuses: Shifting the Focus from Teaching to Learning (2000) seeks to provide a “blueprint” for instructors wishing to shift their focus to learner-centered teaching.  Highly attuned to the resistance that instructors may have, Huba and Freed consider the reading audience (faculty seeking to improve their teaching) to be learners.  To this end, learning theory is a foundation for the text as a wealth of reflection exercises are presented in each chapter. 

One set of exercises, “Making Connections,” begins each chapter and involves a series of questions intended to review what faculty already know about the teaching-learning exchange (prior knowledge).  Near the end of each chapter, a “Reflections” exercise is presented allows readers to reflect upon new ideas; this exercise is closely followed by “Try Something New,” an opportunity for faculty to apply this new knowledge to classroom practices.  Through this organization, the text takes faculty through the process of practical application of theories 


Light and Cox (2001) discuss the relationship between learning and teaching within higher education in their book Learning and Teaching in Higher Education.  Light and Cox examine elements which challenge the quality of learning students experience, including:  rising enrollments, diversity, demands for professionalism, lagging resources, and calls for relevance and adaptability.  The text is instrumental in providing a framework of teaching and learning strategies for faculty in higher education.  The authors propose the theory of the “reflective professional,” the educator who seeks to become knowledgeable of the changing roles and trends within the college setting.  


According to the authors, three primary areas of concern for the “reflective professional include:  a critical conceptual framework, relevant genres, and strategies for professional growth.  The text centers on the instructor’s need for ongoing reflection and change.  In particular, this latter process—ongoing reflection and change—serves as a focal point for my workshop.  One highlight of the book is Part II (genres of teaching) wherein numerous situational models are presented including strategies for large group teaching, small group teaching (or facilitating), teaching with technology, student assessment, and course evaluation.


Weimer’s text, Learner-Centered Teaching: Five Key Changes to Practice (2002), focuses on the idea that moving to a learner-centered approach is an extension of the “product quality” trend.  The author focuses on learners (students) by calling for instructional policies/practices that directly impact how much and how well students learn.  Discussion of elements which affect learning covers:  the balance of power within the classroom, the function of content, the role of the teacher, responsibilities for learning, and implementation (resistance) issues.  The latter subject is one incorporated into the workshop to engage faculty in a conversation on how faculty might handle resistance from colleagues and students who may not be prepared for adjusting to a new learning paradigm.  A variety of supplemental materials (syllabi, lesson guides, assessment techniques) are also included as helpful aids for faculty.
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