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Introduction
Overview of the Resource Guide
One requirement of Perkins funding is to disseminate professional development opportunities throughout the North Caroling Community College System. For this reason, we prepared this Resource Guide, which will be made available to other community colleges through NC-Net.

This Resource Guide includes the following information: a detailed description of the project, a summary of lessons learned, and a collection of materials suitable for use by other colleges as they seek to replicate this project. Our AFL Leadership Team members can also be available to assist other community colleges as they seek to utilize this information.
Proposed Project
As part of A-B Tech’s regional reaffirmation of accreditation compliance review, the college evaluated its approach to learning outcomes assessment. Responding to the national focus on assessment of learning outcomes, department chairs and instructional administrators developed a new course outline format and re-wrote all course descriptions to include:

· Course learning outcomes/objectives

· General education competencies taught (arts & sciences courses) or reinforced (vocational/technical courses)

· Learning activities for each outcome/objective

· Assessment strategies for each outcome/objective

The development of updated course outlines was only the first step in the college’s efforts to create a seamless approach to outcomes assessment. The second, critical step was to provide professional development to enhance the knowledge, skills, and abilities of faculty in assessing student learning outcomes.  To successfully create capstone courses, final exams, portfolios, or final projects that facilitate and verify student attainment of competencies, vocational/technical faculty needed to learn how to:

1. Identify and validate program competencies that can be measured through capstone courses, exams, or projects

2. Write measurable learning objectives

3. Create learning experiences that directly support the attainment of learning objectives

4. Identify assessment methodologies that are linked to instructional objectives and experiences

5. Develop and utilize rubrics to assess the achievement of competencies

Project Objectives
The aim of this project was two-fold: (1) to foster widespread vocational/technical faculty expertise about assessment and the use of effective learning assessment tools; and (2) to improve the ability of faculty to use assessment results to improve programs.  
This hands-on professional development project permitted the college to extend its work on outcomes assessment by focusing its efforts on the vocational/ technical curricula. The primary purpose of the professional development activities were to foster better integration of student learning objectives, learning experiences, and assessment methodologies for vocational/technical programs. This project was intended to:

1. Improve the on-going capability of the college to utilize vocational/technical capstone courses, projects, or final exams to help students achieve identified competencies.

2. Increase the efficacy of the vocational/technical curriculum by strengthening the link between vocational/technical and general education teaching/learning strategies and assessment methodologies.

3. Enable faculty to generate evidence to verify that vocational/technical students have attained identified vocational/technical and general education competencies.

4. Facilitate better feedback to students to provide more opportunities for them to attain the program competencies.

Participant Objectives
Participation in this professional development project was intended to enable vocational/ technical faculty to:

1. Work collaboratively with their counterparts in arts & sciences to facilitate learning continuity between general education and vocational/technical courses.

2. Identify and validate vocational/technical program competencies.

3. Develop learning experiences that directly support the attainment of identified technical/vocational competencies.

4. Formulate learning experiences that directly reinforce identified general education competencies.

5. Assess the attainment of vocational/technical program and related general education competencies.

6. Analyze outcomes assessments to improve programs.

7. Develop strategies to assist students who do not initially attain identified competencies.

Project Overview
Assessing for Learning Team
Vocational/technical students must take required and elective courses outside of their programs and they must meet general education as well as program competencies; therefore, we based this project on the premise that vocational/technical students are “everyone’s” students. This premise guided our project, which emphasized a partnership between the Arts & Sciences Division and the following three vocational/technical divisions: Allied Health & Public Service, Business & Hospitality Education, and Engineering & Applied Technology.
The department chairs who served on the AFL Leadership Team represented a cross section of disciplines from each division, including the following: Basic Law Enforcement, Information Networking, CAD Technologies, English/Communications, Math, and Social/Behavioral Sciences. In addition to these six department chairs, the vice president of instructional services, the director of distance education, and the invitational education coordinator served as members of the AFL Leadership Team while the director of employee and organization development served as the Project Coordinator.
Implementation Strategy
This project had the following three components: research, occupational analysis, and training. It utilized outside experts as well as peer-to-peer training and support. A goal of this project was to facilitate the hands-on application of information and skills to generate tangible work products for immediate use in the classroom. In other words, we were striving to conduct an authentic learning experience that would have an obvious benefit to our vocational/technical students.
To implement this project, we followed these basic work steps: 
1. The Vice President and deans selected department chairs to be the leaders for this professional development initiative, one from each vocational/technical division and three Arts & Sciences partners. The deans were kept informed regarding meetings and activities and encouraged to actively participate.

2. The department chair team members conducted research to identify best practices related to learning outcomes assessment and/or attended workshops to learn more about these best practices.

3. Two additional team members were trained in DACUM and then served as the internal trainers for the college’s occupational analysis model. In this role, they also oversaw the implementation of the college’s occupational analyses.
4. The college held an instructional methodology forum with a nationally recognized keynote speaker. All A-B Tech vocational/technical faculty and their arts & sciences faculty “partners” were expected to participate.
5. Two members of the AFL Leadership Team, the Project Coordinator and the CAD Technologies department chair, conducted a wrap-up session for department chairs at A-B Tech. This session was offered to all other North Carolina community colleges via the North Carolina Information Highway.

6. The Project Coordinator prepared a final performance report to submit to the NCCCS Director of Federal Vocational Education.

7. The Project Coordinator prepared this Resource Guide for submission to NC-Net. 
Research Component
Activities

The Director of Distance Education and Invitational Education Coordinator attended an intensive three-day DACUM training program at the University of Kentucky. They learned how to plan and execute an occupational analysis for the purpose of developing or updating program competencies. A-B Tech took the DACUM model and adapted it to best suit our needs. During this time, the department chair team members researched the internet, read related publications, and/or attended assessment workshops.
During the project year, one AFL team member attended assessment-related sessions that were part of a generic conference. The team members also gathered information on several assessment-focused conferences, but the North Carolina State University Undergraduate Assessment Symposium was determined to be the best choice, considering both the timing and workshop choices. One AFL Leadership Team member, the CAD Technologies Department Chair, attended this conference.
Selected Research Summaries
The following websites about assessment were recommended by AFL team member Sherian Howard, August 18, 2005:

http://www2.acs.ncsu.edu/UPA/assmt/resource.htm “Assessing as Part of Learning,”

a resource for Higher Education Outcomes Assessment from NCSU’s University Planning and Analysis department.
www.csufresno.edu/cetl/assessment/UsingScoringRubrics.pdf  an example of a scoring rubric from California State University, Fresno.  Also, go to:
www.csufresno.edu/cetl/assessment/assmnt.htm and check out “General Education Scoring Guides.”
www.aahe.org/assessment/principl.htm
American Association for Higher Education’s “9 Principles of Good Practice for Assessing Student Learning”
www.aahe.org/nche/2002/Cops/assessing/overview/index.html “01 Assessing as a Part of Learning”
www.ateec.org/curric/dacum/dacum_overview.htm “An Overview of the DACUM process”
The summaries on the following pages reflect some of the research conducted by the AFL team members.

Assessing for Learning
Book Review 1
Title of Book: Knowing what Students Know
Author(s)/Credentials: National Research Council
ISBN #: 0-309-07272-7
Publisher/Location/Date: National Academy Press/2101 Constitution Ave. NW, Washington, DC 20418/March 2004


Recommendation: I would recommend this book because it emphasizes the central role of a model of learning to assessment design. Many books about assessment do not mention the assumptions made about how people learn. This text makes the case for choosing models of cognition before trying to assess learning.
Summary of the Book: This book is actually a report about the need for assessments that are integrated with a modern understanding about how people learn. It's target audience includes education administrators, assessment designers, teachers, and teacher educators. I will use this exerpt to illustrate the book's attitude toward learning and assessment: "However, it must be recognized that even well-designed assessments cannot by themselves improve learning. Improvements in learning will depend on how well assessment, curriculum, and instruction are aligned and reinforce a common set of learning goals, and on whether instruction shifts in response to the information gained from assessments." (p. 25)

   It is the "common set of learning goals" (that is, the model of how people learn) that is central to this book's approach to assessment. This report concludes that too many institutions are trying to assess learning using out-dated and faulty models of cognition. The book's main goal is to enlighten the reader about up-to-date and well-researched models of cognition that will lead to more accurate assessment techniques, and to encourage more research in this area.

Highlights: In this report, I learned about the assessment triangle which consists of 1) a theory of cognition, 2) observations, and 3) the interpretation process. Each of these areas were explained. I also learned about the importance of knowing how students learn, and how inferences about learning affect the design of assessment methods and techniques.
Assessing for Learning
Summary of Conference/Workshop 1
Title of Event: NC State Undergraduate Assessment Symposium
Host Organization: NC State University
Program Title: Assessing Connectivity of a Program's Curriculum
Presenter(s)/Credentials: Hatice Orun Ozturk/Associate Professor of Computer Engineering and Electrical Engineering
Location: Raleigh, NC


Date(s): April 14-16, '05


Recommendation: I highly recommend this presentation. It was well-done and very practical.
Program Outline: I. Introduction- Connecting course topics to program outcomes

A. Course topics and outcomes- decide if they are 1) pre-requisite, 2) introductory, 3) basic understanding, or 4) comprehensive. II. Example of their program assessment plan  A. Determine Program Outcomes (they do not prioritize them, because they are all important. But they try to assess to what extent major area courses support the program outcomes), B. Create a diagram that shows what outcomes are supported by what courses (took her two years to complete the diagram). III. Assess a particular outcome   A. Within a course, and B. across curriculum. She gave examples of how that is done.

Highlights: The process was well-illustrated with the practical real-world example from the presenter's own curriculum. She talked about using pre- and post- tests to assess the learning of program outcomes in a chosen course. And she shared the process of giving the same test to the same students in three courses to assess across-curriculum learning. The presenter ended by explaining the variability sources in the test results, and said, "Even with variability, you can still assess the extent to which students acquire program outcomes."
Related Resources: Hatice O. Ozturk, Associate Professor of Electrical and Computer Engineering, Campus Box 7911, hoo@ncsu.edu; Joni E. Spurlin, University Director of Assessment, Associate Director of University Planning and Analysis, Campus Box 7002, joni_spurlin@ncsu.edu.
Assessing for Learning
Summary of Conference/Workshop 2
Title of Event: NC State Undergraduate Assessment Symposium
Host Organization: NC State University
Program Title: A Systems Approach to Program Assessment
Presenter(s)/Credentials: Julia Pet-Armacost and Robert L. Armacost
Location: Raleigh, NC


Date(s): April 14-16, '05


Recommendation: I recommend this presentation. It demonstrates how the University of Central Florida organizes assessment-based program review.
Program Outline: 1) Role of assessment, 2) management objectives for assessment, 3) program assessment process design, 4) quality assurance of the assessment process, 5) scheduling to systematize assessment, 6) system support requirements, and 7) summary of program assessment system characteristics.
Highlights: 1) Each division forms a Divisional Review Committee (DRC) to look at each of the program review reports in that division. There is also a University Assessment Committee (UAC) that looks at a sample of the results from the DRC's. The members of the UAC are appointed by the President. Each DRC chairperson is also on the University Assessment Committee. These chair's are given a course release. Deans are included on the UAC. Originally, the UAC only met and sampled DRC results every three years. Now they meet and sample every year. The UAC identifies the "worst" and the "best" program review results, in terms of their process.  2) They have a "Faculty Center for Teaching and Learning" where they do the training for the DRC and UAC committee members on how to review "program plans/assessments/use of results" reports.  3) They have a web-based program to organize all the documents and to make them available to the committee review members. The database color-codes each program to show where they are in the process (what documents have been submitted). The web-based database is a big work-load reducer- it is easy to review and easy to submit. This is very important in helping departments comply.
Related Resources:      
Assessing for Learning
Summary of Conference/Workshop 3
Title of Event: NC State Undergraduate Assessment Symposium

Host Organization: NC State University
Program Title: Securing the Enterprise
Presenter(s)/Credentials: Michael Poteet, Director of Institutional Effectiveness at Eastern Carolina Univeristy
Location: Raleigh, NC


Date(s): April 14-16, '05


Recommendation: I highly recommend this presentation. It was entertaining and useful.
Program Outline: 1) Introduction- How assessment fits into Program Review, 2) Faculty development needs to become a part of Institutional Effectiveness (I.E.), 3) Need an I.E. committee that oversees all I.E. activities, 4) Decision makers should be fully advised of the consequences of failing to demonstrate I.E., 5) Develop faculty development, 6) Establish a data/documentation warehouse, 7) Program Reivew should incorporate program assessment activities, 8) ECU's model for Program Review and assessment.



Highlights: "The 'rules' are simple (1. set objectives, 2. measure to see if objectives are reached, 3. use the results to modify the process, and try again), but the 'game' is complex." Many states have mandated competencies, but N.C. has not, so far, for colleges. He predicts we will eventually have mandated compentencies and assessments from State and Federal legislatures. "Measure what you value- not value what you measure." "I.E. includes many activities- Program Review, including assessment, should be a major activity of I.E." The biggest challenge is to reach a consensus about what students should learn and how learning should be assessed (measured). He feels that assessment will probably move from faculty-developed instruments to standardized tests- especially for general education competencies.
Related Resources: 
Research Component Outcomes
During this project, A-B Tech developed an assessment model, which is shown below. We used this model to represent our overall approach to assessment for vocational/technical programs. It is also important for Arts & Sciences instructors to be familiar with this model for two primary reasons that we affirmed through this project:

1. Certain general education competencies are very important to the success of individuals in vocational/technical occupations. For this reason, Arts & Sciences instructors need to become more familiar with the application of their subject in the vocational/technical work environment.

2. College transfer students will also eventually seek employment in their chosen field. Thinking about the potential career paths of students in the arts & sciences programs will help instructors to utilize this model to make their course content relevant.

A-B Tech’s Assessment Model


[image: image1]

Occupational Analysis Component
Occupational Analysis Process
The College Occupational Analysis (COA) has four primary work steps, as described below. This process was designed to take about three hours rather than the 2 ½ days that the typical DACUM process entails.
1. Review and compile available information, including, but not limited to the following: data obtained through a recent DACUM or other occupational analysis; occupational licensing requirements; program accreditation requirements; and occupational data found on government websites, such as the Department of Labor.

2. Conduct a focus group of “highly functioning incumbents” in the occupation and compile this information. This focus group confirms or changes information related to the occupational definition: primary duties and tasks; and the knowledge, skills, and traits that are necessary for successful implementation of the duties and tasks.

3. Survey supervisors of individuals in this occupation to confirm or change the above information.

4. Compile this information to develop or update the corresponding program competencies.
Focus Group Participation and Steps
The focus groups were intended to teach the process to the department chairs while generating useful information for the participating programs. Members of the AFL Leadership Team and the affected department chairs participated in various roles, as shown below.

Veterinary Technician
Facilitators: Rusty Holmes, Director of Distance Education, and Deborah Lonon, Invitational Education Coordinator/Instructor

Notetaker: Carol Rovello, Director of Employee and Organization Development

Observers: Chris Tibbetts, English/Communications Department Chair, Lewis Lightner, Networking Technologies Department Chair, and Dianne Cotter, Veterinary Technician Department Chair
Information Security Associate
Facilitator: Lewis Lightner, Networking Technologies Department Chair

Notetaker: Rusty Holmes, Director of Distance Education

Observer: Carol Rovello, Director of Employee and Organization Development

Mechanical Engineering Technician
Facilitator: Carol Rovello, Director of Employee and Organization Development

Notetaker: Chris Tibbetts, English/Communications Department Chair

Observers: Sherian Howard, CAD Technologies Department Chair, Larry Boyd, Machining/Welding Department Chair and Mechanical Engineering Interim Department Chair, and Robert Anderson, Dean of Engineering and Applied Technologies

For each focus group, the participating department chair identified incumbents in the occupation who agreed to participate. The veterinary technician, information security, and mechanical engineering technician focus groups had five, five, and four participating incumbents, respectively. Generally, six to eight participants would be ideal.
To conduct a successful focus group, we suggest the following preparation steps:
1. Determine who will serve as the facilitator and who will serve as the notetaker. These individuals will work with the participating department chair to complete the preparation steps. The participating department chair will have relationships with companies employing individuals in the occupation being studied.
2. Select the date and time and reserve the room.
3. Identify the participants for the focus group. The participating department chair should be able to provide this list with contact information.
4. Make arrangements for the refreshments/meal.
5. Prepare a basic job description for the occupation.

6. Have the participating department chair Invite the participants to the focus group session. This includes the initial invitation, which identifies the purpose of the focus group and the date, time, and location. The second contact asks them to review a basic job description prior to attending the session.

7. Consolidate the occupational information (identified during COA work step number one) and complete the duty band form. Prepare a basic job description.
8. Prepare a PowerPoint presentation for the focus group session that has an overview of the process and information that will be discussed as part of the session. Include the occupational definition. Prepare a Word document for the duty bands and the related knowledge, skills, and traits, when available.

9. Make copies of the hand-outs, which include the duty bands, and the related knowledge, skills, and traits, when available.

10. Prepare the room for the focus group. This includes the seating arrangement, refreshments, and equipment. The room should have a computer, projector, and printer.
To conduct a successful focus group, we suggest the following implementation steps*, which are conducted by the facilitator except where noted:

1. Ask the notetaker to be familiar with the forms and ready at the computer at the start of the session. The notetaker advances the PowerPoint presentation and puts the documents on the screen when they are being discussed.
2. Allow time for introductions of the facilitator, notetaker, the participating department chair, other guests or observers, and the participants. Explain the purpose, the overall process, and their role. Thank them for being willing to help the college with this important process. Establish the ground rules.
3. Explain what an occupational definition is and show the draft definition for the applicable position on the screen. Ask them to review, discuss, and adjust it. They must agree on the final definition. The notetaker will make all changes on the electronic document and print out the updated definition for the participants.

4. Define the following terms: duty, task, knowledge, skills, and traits.

5. Give the participants the print copy of the completed duty bands and ask them to review just the duties. Ask them to make any adjustment they deem necessary, including: adding duties, removing duties, or changing the wording of the duties.
6. While the duty bands are shown on the screen, lead a discussion of the duty bands to confirm or change them. All participants must agree on any changes. Once there is agreement, the notetaker will make the changes on the electronic version. Then, ask the participants to put the duties in priority order. Once there is agreement, the notetaker will reorder the duty bands according to the selected priority.

7. Ask the participants to carefully review the tasks and, via a group discussion, confirm them by adding, removing, changing, or keeping them as is. They may also move them from one duty to another. Once there is agreement, the notetaker will make any changes and print out the updated duty band form.

8. The participants will use the updated duty band form to select the tasks that are most critical (important), occur most frequently, and are necessary for a new employee to be able to complete upon hiring. Give them dots to place on their hard copies. Red dots are used to mark the tasks that are most critical, blue for the most frequent, and green for the tasks that a new employee must be able to perform upon hiring. Limit the total number of each color dot to 10% of the total number of tasks identified. (Note for clarification – The participants will look over the tasks in their entirety for this assignment, not by distinct duty band.)

9. Collect the dotted forms for consolidation after completion of the focus group.

10. Ask the participants to identify the basic knowledge, skills, and traits that are necessary for an employee to successfully complete the duties and tasks for the position. Start with a draft list, when available in advance of the focus group.

11. Thank the participants for their assistance and let them know how the information will be used.

*The videotape for the Veterinary Technician focus group and the PowerPoint presentation for the Mechanical Engineering Technician focus group are included with this Resource Guide as an example.

Focus Group Validation Summaries
The focus group validation summaries for the veterinary technician, information security associate, and mechanical engineering technician are included on the following pages.

Supervisor Surveys

Once the focus group information is compiled, a Supervisor Survey is prepared. The format of the survey, print or electronic, depends primarily on the intended respondents. The veterinary technician survey was designed to be mailed, while the information security associate and mechanical engineering technician surveys were designed as electronic forms for dissemination and submission as an email attachment. 

The supervisor surveys for each occupation are included after the validation summaries. As of the submission of this Resource Guide, these surveys have not yet been sent to the supervisors. 
Veterinary Technician Focus Group Validation Summary
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	1. Provide Animal Care
	1a
Perform grooming i.e. nail trim, beak trim, wing trim, anal gland expressing, and ear cleaning
	1b
Ensure safe and comfortable environmental conditions
	1c
Perform various methods of permanent identification
	1d
Perform procedures associated with breeding/ reproduction techniques
	1e
Perform procedures for the care of neonates 
	1f
Monitor and observe patient status
	1g
Initialize stabilization procedures for critical care patients
	1h
Comply with regulations related to laboratory and research animals

	Critical
	
	
	
	
	
	
	3
	

	Frequent
	
	1
	
	
	
	1
	
	

	New staff 
	2
	
	
	
	
	1
	
	

	
	
	
	
	
	
	
	
	

	2. Communicate Effectively
	2a
Apply  understanding of interpersonal skills and team dynamics
	2b
Utilize appropriate interpersonal and public relations skills


	2c
Demonstrate appropriate telephone etiquette


	2d
Develop and provide client education


	2e
Apply crisis intervention/grief management skills with clients
	
	
	

	Critical
	1
	
	
	
	
	
	
	

	Frequent
	
	2
	1
	1
	
	
	
	

	New staff 
	1
	
	1
	
	
	
	
	


	3. Assess Patients
	3a
Demonstrate effective and appropriate restraint 
	3b
Obtain a subjective patient history
	3c
Obtain objective patient data


	3d
Properly collect and handle diagnostic specimens for analysis
	3d
Properly prepare diagnostic specimens for processing
	
	
	

	Critical
	2
	
	
	1
	
	
	
	

	Frequent
	1
	
	
	2
	
	
	
	

	New staff 
	3
	
	
	2
	
	
	
	

	
	
	
	
	
	
	
	
	

	4. Manage laboratory specimens
	4a
Perform urinalysis
	4b
Perform CBC
	4c
Perform microscopic exam of blood film
	4d
Calculate hematologic indices
	4e
Perform reticulocyte count
	4f
Perform platelet count
	4g
Perform coagulation tests
	4h
Perform blood chemistry tests

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	
	
	
	
	
	
	

	New staff 
	
	
	
	
	
	
	
	

	4. Manage laboratory specimens, Cont’d
	4i
Perform serologic test
	4j
Identify blood parasites
	4k
Perform procedures for identifying internal and external parasites
	4l
Perform cytologic evaluation
	4m
Perform necropsy procedures
	4n
Perform microbiologic evaluations
	4o
Properly prepare diagnostic specimens for processing
	

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	
	1
	
	
	
	1
	

	New staff 
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	5. Support anesthetic procedures
	5a
Accurately calculate dosages of appropriate anesthetic-related drugs
	5b
Administer appropriate anesthetic-related drugs by appropriate route
	5c
Place endotracheal tubes in patients
	5d
Utilize clinical signs and appropriate equipment to monitor patient status
	5e
Evaluate patient and implement and evaluate pain management protocols.
	5f
Respond to patients in compromised states and initialize appropriate procedures
	5g
 Maintain and operate anesthetic delivery and monitoring equipment
	

	Critical
	2
	2
	1
	1
	
	3
	
	

	Frequent
	
	1
	
	
	1
	
	
	

	New staff 
	
	
	
	1
	
	
	
	


	6. Administer Drugs


	6a
Prepare medications and label accordingly
	6b
Read and follow veterinarian’s pharmacy orders
	6c
Recognize groups of drugs, their mechanisms, and clinically relevant side effects
	6d
Administer, recognize and explain common side effects of vaccines
	6e
Accurately perform appropriate calculations
	6f
Correctly administer drugs
	6g
Monitor therapeutic responses
	6h
Accurately record medical information

	Critical
	
	
	2
	
	3
	3
	
	

	Frequent
	2
	1
	
	
	
	
	
	2

	New staff 
	3
	
	1
	
	2
	1
	
	1

	6. Administer Drugs, Cont’d
	6i
Adhere to regulations governing maintenance of controlled substances 
	6j
Comply with all federal regulatory guidelines regarding drugs
	6k
Dispense prescribed drugs according to relevant regulatory guidelines
	
	
	
	
	

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	
	
	
	
	
	
	

	New staff 
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	7. Support surgical procedures
	7a
Properly identify patients for surgical procedures
	7b
Perform presurgical patient assessment and care
	7c
Prepare surgical site using appropriate aseptic techniques
	7d
Position patient appropriately for procedures
	7e
Provide surgical assistance
	7f
Coordinate pain management with the anesthesia/surgical team
	7g
Provide post-operative care
	7h
Prepare surgical suite for appropriate procedures

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	
	
	
	
	
	1
	

	New staff 
	
	
	1
	
	
	
	
	

	7. Support surgical procedures, Cont’d.
	7i
Maintain surgical equipment, instruments, and supplies
	
	
	
	
	
	
	

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	
	
	
	
	
	
	

	New staff 
	
	
	
	
	
	
	
	

	8. Produce Diagnostic Images
	8a
Implement and observe recommended radiation safety measures
	8b
Implement effective radiographic quality control measures
	8c
Develop and properly utilize accurate radiographic technique charts
	8d
Properly position animals for radiographic studies
	8e
Properly process exposed films
	8f
Properly label, file and store film
	8g
Properly complete radiographic logs, reports, files and records
	8h
Properly utilize positive and negative radiographic contrast media

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	
	
	
	
	
	
	

	New staff 
	1
	
	
	
	
	
	
	

	8. Produce Diagnostic Images, Cont’d
	8i
Utilize proper radiographic techniques for OFA certifications
	8j
Demonstrate proper maintenance of radiographic equipment
	8k
Recognize faulty equipment operation
	8l
Use and maintain ultrasonography equipment
	8m
Use and maintain endoscopic equipment
	
	
	

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	
	
	
	
	
	
	

	New staff 
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	9.

Perform Dental Prophylaxis
	9a

Assess and grade current dental conditions
	9b

Properly perform dental prophylaxis
	
	
	
	
	
	

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	
	
	
	
	
	
	

	New staff 
	
	
	
	
	
	
	
	

	10. Manage Office
(J continues onto the next page)
	10a
Schedule appointments


	10b
Admit, discharge and triage according to client, patient, and facility needs
	10c
Perform basic filing


	10d
Create and maintain all facility records
	10e
Manage inventory control


	10f
Maintain appropriate disposal protocol for hazardous materials
	10g
Establish and maintain appropriate sanitation and nosocomial protocols
	10h
Conduct routine financial transactions



	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	3
	
	
	
	
	
	1

	New staff 
	1
	
	
	
	
	
	
	1


	10. Manage Office, Cont’d
	10i
Protect confidentiality of client and patient information
	10j
Train staff


	10k
Manage Office Staff


	
	
	
	
	

	Critical
	
	
	
	
	
	
	
	

	Frequent
	
	1
	
	
	
	
	
	

	New staff 
	
	
	
	
	
	
	
	


End of the Veterinary Technician Validation Summary
Information Security Associate Focus Group Validation Summary


	Duties
	Tasks
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	1.

Provide Data/ Information Assurance
	1a

Gather and document data/information assurance requirements
	1b

Develop data/information assurance plans and implementation strategies
	1c

Review and test plans and strategies for compliance with applicable regulations and standards
	1d

Implement data/information assurance plans and strategies
	1e

Monitor performance to ensure integrity and confidentiality
	1f

Maintain and update data/information assurance plans and strategies as appropriate
	

	Critical
	
	
	1
	4
	3
	1
	

	Frequent
	1
	
	
	2
	
	1
	

	New staff
	
	4
	1
	
	
	1
	

	
	
	
	
	
	
	
	

	2.

Ensure Infrastructure and Network Security
	2a

Gather data and analyze security requirements
	2b

Identify, interpret, and evaluate infrastructure and network vulnerabilities
	2c

Develop critical situation contingency plans and disaster recovery plan
	2d

Implement and test contingency and backup plans
	2e

Monitor, report, and resolve security problems
	2f

Coordinate contingency and recovery plans with internal and external stakeholders
	

	Critical
	
	
	1
	3
	3
	
	

	Frequent
	
	1
	
	2
	2
	
	

	New staff
	
	1
	1
	
	
	
	

	
	
	
	
	
	
	
	

	3.

Develop, Manage, and Enforce Security Policies
	3a

Perform research and analyze requirements
	3b

Develop, assess, and document security policies, practices, and procedures
	3c

Disseminate policies and implementation practices and procedures
	3d

Implement and enforce security policies, practices, and procedures
	3e

Monitor, maintain, and revise security policies, practices, and procedures as required
	
	

	Critical
	
	
	
	2
	1
	
	

	Frequent
	
	1
	
	2
	2
	
	

	New staff
	
	2
	1
	2
	1
	
	

	
	
	
	
	
	
	
	

	4.

Develop and Implement Physical Security, Deterrence, and Detection
	4a

Identify and assess current and anticipated security risks and vulnerabilities
	4b

Research and evaluate alternative current and emerging practices, tools, and technologies
	4c

Select and apply relevant tools to meet security goals and requirements
	4d

Monitor and evaluate security conditions and environment
	4e

Develop and test physical security, deterrence, and detection systems and plans
	4f

Implement, extend, and refine physical security plans and practices
	

	Critical
	
	3
	1
	
	
	
	

	Frequent
	1
	1
	
	1
	1
	
	

	New staff
	1
	1
	
	
	
	1
	

	
	
	
	
	
	
	
	

	5.

Perform System Design and Analysis
	5a

Define current systems-level requirements, and forecast future needs and trends
	5b

Evaluate current and emerging tools and technologies
	5c

Evaluate organization’s security strategies
	5d

Make recommendations regarding organization’s investment in security
	5e

Define metrics and audit systems performance
	5f

Coordinate systems testing and integration
	5g

Maintain systems performance and ensure future readiness

	Critical
	
	
	
	
	
	
	

	Frequent
	
	1
	
	
	
	
	3

	New staff
	2
	1
	2
	
	
	
	

	
	
	
	
	
	
	
	

	6.

Perform Security Education and Training
	6a

Identify and assess education and training requirements for all constituents
	6b

Identify resources and support materials
	6c

Design and develop education and training plans and strategies
	6d

Determine appropriate methods and models for relevant stakeholders
	6e

Deliver education and training
	6f

Assess results and determine follow up requirements
	

	Critical
	
	
	
	
	
	
	

	Frequent
	
	
	
	
	1
	
	


Mechanical Engineering Technician Focus Group Validation Summary


	1
Communicate engineering terms and ideas
	1a
Interpret customer needs
	1b
Maintain and improve customer relations
	1c

Communicate needs to
vendors and suppliers
	1d
Train employees, vendors, suppliers, and customers.
	1e
Present design proposals


	

	Critical
	1
	
	
	
	
	

	Frequent
	
	1
	1
	1
	1
	

	New staff
	
	
	1
	
	
	

	2
Develop 

manufacturing and/or product design
	2a
Perform CAD CAM functions
	2b
Remain current with material applications
	2c
Identify and perform needed engineering changes
	2d
Conduct finite element analysis
	
	

	Critical
	
	
	1
	
	
	

	Frequent
	
	
	1
	
	
	

	New staff
	1
	1
	1
	
	
	

	3
Analyze manufacturing processes
	3a

Conduct time studies
	3b

Conduct cost analysis
	3c
Perform concurrent engineering
	3d
Troubleshoot automation systems
	3e
Support research & development activities
	

	Critical
	
	
	2
	1
	2
	

	Frequent
	
	
	
	1
	1
	

	New staff
	
	2
	1
	3
	
	

	4
Ensure Quality Control Operations
	4a
Comply with  ISO 9000/FDA standards
	4b
Perform quality control testing
	4c
Set up quality control programs
	4d
Document material origin and transfer
	4e
Conduct a continuous improvement program
	

	Critical
	1
	1
	
	
	
	

	Frequent
	
	1
	
	
	1
	

	New staff
	
	2
	
	
	1
	

	5
Maintain related safety standards
	5a
Prepare hazardous material procedures
	5b
Implement state and federal regulations
	5c
Identify and implement safety improvements
	
	
	

	Critical
	
	1
	
	
	
	

	Frequent
	
	1
	
	
	
	

	New staff
	2
	1
	2
	
	
	

	6
Prepare and maintain engineering documentation
	6a
Gather and develop product information and standards
	6b
Gather and develop process information and standards
	6c
Develop troubleshooting guides
	6d
Initiate and produce change notices
	6e
Prepare related reports
	6f

Develop production guidelines



	Critical
	1
	
	1
	
	
	

	Frequent
	
	1
	
	1
	
	

	New staff
	1
	
	1
	2
	1
	


End of the Mechanical Engineering Technician Validation Summary

A-B Tech Veterinary Technician Occupational Analysis

Supervisor Validation
You are receiving this request for assistance because you supervise at least one veterinary technician. We know that you want to have an adequate number of qualified veterinary technicians to support your veterinary practice. To help you, we are updating our program to be sure that our students are learning the information and skills that are critical to your successful practice. Individuals and/or veterinary practices will not be identified in our summaries.

Two steps of our occupational analysis have been completed. The first was the compilation and review of previous occupational analyses and current accreditation requirements. The second step was to conduct a focus group of incumbent veterinary technicians. The members of this panel discussed and modified our information to more accurately list the primary duties and tasks a typical veterinary technician would perform. They also identified some of the knowledge and skills that would be needed for a veterinary technician to perform this work in a satisfactory manner.

Our next step is to ask veterinarians and others who directly supervise veterinary technicians to validate our information. Please take a few minutes to give us your input. If you have any questions, please feel free to contact Dianne Cotter at 254-1921 ext. 273.

Please look at the Focus Group Validation Summary included with this package. The occupational definition for a veterinary technician is provided in the box at the top.

1. Begin by looking at the Duties column. These duties were placed in priority order from most important (1) through least important (10) by the focus group. Are there any other primary duties that you would add to this list? If so, please write them below and indicate where they would be inserted according to priority (assign a number from 1 – 11 to indicate priority placement)

______________________________________________________________________________

______________________________________________________________________________

2. Now, look at the primary tasks associated with each duty, one duty group at a time. Are there any other primary tasks that you would add to a duty group? If so, please write the task next to the associated duty below.

Provide animal care _____________________________________________________________

Communicate effectively _________________________________________________________

Assess patients _________________________________________________________________

Manage laboratory specimens _____________________________________________________

Support anesthetic procedures _____________________________________________________

Administer drugs _______________________________________________________________

Support surgical procedures _______________________________________________________

Produce diagnostic images ________________________________________________________

Perform dental prophylaxis _______________________________________________________

Manage the office ______________________________________________________________

3. For this part of the validation, please write on the Validation Summary in the task boxes. We would like to know three things about these tasks. Which of the tasks are done most frequently, which are most critical, and which are necessary for a new employee to do immediately upon hiring? Look at each duty group separately.

Write an “F” in the box for each task that is performed frequently.

Write a “C” in the box for those tasks that are most critical/important.

Write an “N” in the box for each task that a new employee must be able to perform immediately upon hiring.

Now look at the Knowledge, Skills, and Traits Summary Lists below.
4. We know that this is just a start. What other knowledge, skills, and/or traits are important to this occupation? Please write your additions on the chart in the applicable box.

	Technical Knowledge:
understanding of and/or familiarity with facts and information
	Skills:

ability to perform tasks with a high degree of proficiency
	Traits:

innate quality that allows an individual to complete a job

	· Roles of appropriate regulatory agencies

· Legality of veterinary client-patient relationship

· Groups of drugs

· Common domestic breeds and species

· Compromised states of animals

· Administering vaccines

· Permanent identification
	· Able to make decisions

· Able to acquire and convey information

· Able to dispense and explain prescribed drugs

· Able to calculate/perform basic math equations

· Able to write legibly

· Able to ask the right questions to gain appropriate patient history

· Utilize spell check

	· Inquisitiveness

· Dedication

· Energy

· Attention to detail

· Organized

· Professional demeanor


Additional input and/or suggestions for improving this form: ____________________________ 

_____________________________________________________________________________
Thank you for taking the time to provide this information. Please return this Supervisor Validation form and the Veterinary Technician Focus Group Validation Summary in the enclosed return envelope.
A-B Tech Information Security Associate Occupational Analysis

Supervisor Validation
You are receiving this request for assistance because you supervise at least one information security associate. We know that you want to have an adequate number of qualified information security associates to support your business. To help you, we are updating our program to be sure that our students are learning the information and skills that are critical to your successful practice.

Two steps of our occupational analysis have been completed. The first was the compilation and review of previous occupational analyses and current accreditation requirements. The second step was to conduct a focus group of incumbent information security associates. The members of this panel discussed and modified our information to more accurately list the primary duties and tasks a typical information security associate would perform. They also identified some of the knowledge and skills that would be needed for an information security associate to perform this work in a satisfactory manner.

Our next step is to ask individuals who directly supervise information security associates to validate our information. Please take a few minutes to give us your input. If you have any questions about any item, please feel free to contact Lewis Lightner at llightner@abtech.edu .

1. Please begin by reviewing the list of primary duties. A duty is a general area of competence that successful workers in the occupation must demonstrate or perform on an ongoing basis; a duty is broad enough to have at least two associated tasks.

The following duties were placed in priority order from most important (1) through least important (6) by the focus group.  Are there any other primary duties that you would add to this list? If so, please write them in the text box below the list and indicate where they would be inserted according to priority (assign a number from 1 – 7 to indicate priority placement)

1. Provide Data/Information Assurance

2. Ensure Infrastructure and Network Security

3. Develop, Manage, and Enforce Security Policies

4. Develop and Implement Physical Security, Deterrence, and Detection

5. Perform System Design and Analysis

6. Perform Security Education and Training

I suggest that you add the following primary duty (please indicate priority placement):      
2. Now, look at the primary tasks associated with each duty, one duty group at a time. A task is a work activity that has a definite beginning and ending, is observable, and leads to a product, service, or decision. Are there any other primary tasks that you would add to a duty group? If so, please write them in the text box below the duty group.

	1. Provide Data/ Information Assurance
	1a

Gather and document data/information assurance requirements
	1b

Develop data/information assurance plans and implementation strategies
	1c

Review and test plans and strategies for compliance with applicable regulations and standards
	1d

Implement data/information assurance plans and strategies
	1e

Monitor performance to ensure integrity and confidentiality
	1f

Maintain and update data/information assurance plans and strategies as appropriate


Add:      
	2. Ensure Infrastructure and Network Security
	2a

Gather data and analyze security requirements
	2b

Identify, interpret, and evaluate infrastructure and network vulnerabili-ties 
	2c

Develop critical situation contingency plans and disaster recovery plan 
	2d

Implement and test contingency and backup plans 
	2e

Monitor, report, and resolve security problems
	2f
Coordinate contingency and recovery plans with internal and external stakeholders


Add:      
	3. Develop, Manage, and Enforce Security Policies
	3a

Perform research and analyze requirements
	3b

Develop, assess, and document security policies, practices, and procedures
	3c

Disseminate policies and implementation practices and procedures 
	3d

Implement and enforce security policies, practices, and procedures
	3d

Monitor, maintain, and revise security policies, practices, and procedures as required


Add:      
	4. Develop and Implement Physical Security, Deterrence, and Detection
	4a

Identify and assess current and anticipated security risks and vulnerabilities
	4b

Research and evaluate alternative current and emerging practices, tools, and technologies
	4c

Select and apply relevant tools to meet security goals and requirements
	4d

Monitor and evaluate security conditions and environment
	4e

Develop and test physical security, deterrence, and detection systems and plans
	4f

Implement, extend, and refine physical security plans and practices


Add:      
	5. Perform System Design and Analysis
	5a

Define current systems-level requirements, and forecast future needs and trends
	5b

Evaluate current and emerging tools and technologies
	5c

Evaluate organization’s security strategies
	5d

Make recommendations regarding organization’s investment in security
	5e

Define metrics and audit systems performance
	5f

Coordinate systems testing and integration
	5g

 Maintain systems performance and ensure future readiness


Add:      
	6. Perform Security Education and Training
	6a

Identify and assess education and training requirements for all constituents
	6b

Identify resources and support materials
	6c

Design and develop education and training plans and strategies
	6d

Determine appropriate methods and models for relevant stakeholders
	6e

Deliver education and training
	6f

Assess results and determine follow up requirements


Add:      
3. For this part of the validation, please unlock the form (click on the padlock icon) so that you can add text to the above task boxes. We would like to know three things about these tasks. Which of the tasks are done most frequently, which are most critical, and which are necessary for a new employee to do immediately upon hiring? Look at each duty group separately.

Type an “F” in the box for each task that is performed frequently.

Type a “C” in the box for those tasks that are most critical/important

Type an “N” in the box for each task that a new employee must be able to perform immediately upon hiring.

(Note that one task could have more than one designation. When you are finished, please relock the form by clicking on the padlock icon again.)

4. What primary knowledge, skills, and/or traits are important to this occupation? Please provide your input on the chart in the applicable box.

	Technical Knowledge:
Understanding of and/or familiarity with facts and information
	Skills:

Ability to perform tasks with a high degree of proficiency
	Traits:

Innate quality that allows an individual to complete a job

	Knowledge of:

     

	Ability to:

     

	Must have/be:

     


Additional input and/or suggestions for improving this form:      
Thank you for taking the time to provide this information. Please return this Supervisor Validation form as an email attachment to llightner@abtech.edu.

A-B Tech Mechanical Engineering Technician Occupational Analysis

Supervisor Validation
You are receiving this request for assistance because you supervise at least one mechanical engineering technician. We know that you want to have an adequate number of qualified mechanical engineering technicians to support your business. To help you, we are updating our program to be sure that our students are learning the information and skills that are critical to your successful company.

Two steps of our occupational analysis have been completed. The first was the compilation and review of previous occupational analyses and other current requirements. The second step was to conduct a focus group of incumbent mechanical engineering technicians. The members of this panel discussed and modified our information to more accurately list the primary duties and tasks a typical mechanical engineering technician would perform. They also identified some of the knowledge and skills that would be needed for a mechanical engineering technician to perform this work in a satisfactory manner.

Our next step is to ask individuals who directly supervise mechanical engineering technicians to validate our information. Please take a few minutes to give us your input. If you have any questions about any item, please feel free to contact Larry Boyd at lboyd@abtech.edu .

1. Please begin by reviewing the list of primary duties. A duty is a general area of competence that successful workers in the occupation must demonstrate or perform on an ongoing basis; a duty is broad enough to have at least two associated tasks.

The following duties were placed in priority order from most important (1) through least important (6) by the focus group.  Are there any other primary duties that you would add to this list? If so, please write them in the text box below the list and indicate where they would be inserted according to priority (assign a number from 1 – 7 to indicate priority placement)

1. Communicate engineering terms and ideas 

2. Develop manufacturing and/or product design

3. Analyze manufacturing processes
4. Ensure Quality Control Operations
5. Maintain related safety standards 

6. Prepare and maintain engineering documentation

I suggest that you add the following primary duty (please indicate priority placement):      
2. Now, look at the primary tasks associated with each duty, one duty group at a time. A task is a work activity that has a definite beginning and ending, is observable, and leads to a product, service, or decision. Are there any other primary tasks that you would add to a duty group? If so, please write them in the text box below the duty group.

	1

Communicate engineering terms and ideas
	1a

Interpret customer needs
	1b

Maintain and improve customer relations
	1c

Communicate needs to

vendors and suppliers
	1d

Train employees, vendors, suppliers, and customers.
	1e

Present design proposals


	


Add:      
	2

Develop 

manufacturing and/or product design
	2a

Perform CAD CAM functions
	2b

Remain current with material applications
	2c

Identify and perform needed engineering changes
	2d

Conduct finite element analysis
	
	


Add:      
	3

Analyze manufacturing processes
	3a

Conduct time studies
	3b

Conduct cost analysis
	3c

Perform concurrent engineering
	3d

Troubleshoot automation systems
	3e

Support research & development activities
	


Add:      
	4

Ensure Quality Control Operations
	4a

Comply with  ISO 9000/FDA standards
	4b

Perform quality control testing
	4c

Set up quality control programs
	4d

Document material origin and transfer
	4e

Conduct a continuous improvement program
	


Add:      
	5

Maintain related safety standards
	5a

Prepare hazardous material procedures
	5b

Implement state and federal regulations
	5c

Identify and implement safety improvements
	
	
	


Add:      
	6

Prepare and maintain engineering documentation
	6a

Gather and develop product information and standards
	6b

Gather and develop process information and standards
	6c

Develop troubleshooting guides
	6d

Initiate and produce change notices
	6e

Prepare related reports
	6f

Develop production guidelines




Add:      
3. For this part of the validation, please unlock the form (click on the padlock icon) so that you can add text to the above task boxes. We would like to know three things about these tasks. Which of the tasks are done most frequently, which are most critical, and which are necessary for a new employee to do immediately upon hiring? Look at each duty group separately.

Type an “F” in the box for each task that is performed frequently.

Type a “C” in the box for those tasks that are most critical/important

Type an “N” in the box for each task that a new employee must be able to perform immediately upon hiring.

(Note that one task could have more than one designation. When you are finished, please relock the form by clicking on the padlock icon again.)

4. What primary knowledge, skills, and/or traits are important to this occupation? Please provide your input on the chart in the applicable box.

	Technical Knowledge:
Understanding of and/or familiarity with facts and information
	Skills:

Ability to perform tasks with a high degree of proficiency
	Traits:

Innate quality that allows an individual to complete a job

	Knowledge of:

     

	Ability to:

     

	Must have/be:

     


Additional input and/or suggestions for improving this form:      
Thank you for taking the time to provide this information. Please return this Supervisor Validation Form as an email attachment to lboyd@abtech.edu.

Training Component
Faculty Update Presentation
The Project Coordinator and two members of the AFL Leadership Team, the CAD Technologies Department Chair and the Basic Law Enforcement Associate Director, presented an overview of this project at a general faculty meeting in early January. This overview included the purpose of the AFL project, the benefits to participating faculty, a brief description of the three components, a summary of the work that had been completed so far, and an announcement of the AFL conference to be held in February.

AFL Conference

The AFL Leadership Team planned an AFL conference* that facilitated the hands-on application of information and skills to generate tangible work products for immediate use in the classroom. This instructors’ conference, titled Making the Link between Assessment and Learning more Intentional, was held on February 17, 2005 from 1:00 to 4:30. This conference included a series of brief presentations followed by hands-on work and discussion. The conference objectives were for the participants to:

1. Be able to define “assessment” and describe how it is used for program design, course design, and teaching

2. Have a rough draft of a curriculum/assessment plan for an actual course

3. Be prepared to use the same model to develop similar plans for other courses

Linda Suskie was the presenter for this conference. She did an excellent job of providing valuable information and facilitating the work of the instructors as they applied it to their own courses. Ms. Suskie is Executive Associate Director at the Middle States Commission on Higher Education. Prior positions include serving as Associate Vice President for Assessment & Institutional Research at Towson University and as Director of the American Association for Higher Education’s Assessment Forum.  Her nearly 30 years of experience in college and university administration include work in assessment, institutional research, and strategic planning.  

Ms. Suskie is an internationally recognized speaker, writer, and consultant on a broad variety of higher education assessment topics and has been an active member of numerous professional organizations and groups.  Her latest book is Assessment of Student Learning: A Common Sense Guide (Anker, 2004). Among her other publications are Assessment to Promote Deep Learning (editor) and Questionnaire Survey Research: What Works. Ms. Suskie has taught graduate courses in assessment and educational research methods and undergraduate courses in writing, statistics, and developmental mathematics.  She holds a bachelor’s degree in quantitative studies from Johns Hopkins University and a master’s in educational measurement and statistics from the University of Iowa.

*The PowerPoint presentation and videotape for this conference are included with this Resource Guide. Ms. Suskie’s hand-outs are not included because they are proprietary.

Participants left the conference with assessment strategies for a specific course that they teach. The following Reflections on Assessment form was provide by Ms. Suskie and used by the AFL Leadership Team for this conference and the Department Chair Wrap-Up Session described later in this chapter.


Reflections on Assessment
1. What was the one most important or meaningful thing that you learned today?

____________________________________________________________________________________________________________________________________________________________

2. What one question is uppermost in your mind as we end this session?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3. When you get back to your office, what might you say if you have a chance to speak to your colleagues, about assessment?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4. Which assessment tools and techniques might you use more?  Why?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

5. Which assessment tools and techniques might you use less?  Why?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________What tools and techniques do you want to learn more about?

____________________________________________________________________________________________________________________________________________________________

Linda Suskie

Middle States Commission on Higher Education
North Carolina Community College Instructional and Student Development Administrators Conference Presentation

In early March, the AFL Project Coordinator and one team member, the CAD Technologies Department Chair, made a presentation at the NCCCS Instructional and Student Development Administrators Conference. This one-hour presentation, titled Making the Link between Assessment and Learning more Intentional, provided an overview of the project, summarized what we had learned about assessment, and outlined our plans going forward. We received very good feedback regarding this session.
Department Chair Wrap-Up Session
The AFL Project Coordinator and one team member, the CAD Technologies Department Chair prepared and presented the culminating event for this project, a 1½-hour Department Chair Wrap-Up Session*. This session was offered to all North Carolina community colleges through an email invitation to the instructional administrators and the following colleges served as sites: Caldwell, Davidson, Guilford Technical, Pitt, Western Piedmont, and Wilkes.
Thirteen A-B Tech department chairs participated in this session and at least 30 individuals from the other colleges. Since we only received the sign-in sheets back from two of the six sites, this number does not reflect the full attendance. We also offered a videotape of this session to the community colleges and eight colleges submitted a request. We sent each of these colleges a copy of the videotape and an electronic copy of the participant hand-outs.
This presentation provided an overview of the AFL project and introduced the college’s assessment model. We than walked through each step of the assessment model, providing explanations, showing examples of the focus group documents, and addressing challenges and lessons learned. We closed out this session by responding to a few questions and discussing our next steps.
*The PowerPoint presentation and videotape for this session are included with this Resource Guide.
Project Summary

Summary of Project Benefits

It has been exciting to take assessment from the abstract to the concrete and watch instructors make the connection between learning and assessment more intentional. This hands-on project demystified assessment and allowed us to make learning about it very practical. It confirmed the importance of the general education competencies and affirmed the value of partnerships between the Arts & Sciences and vocational/technical programs. Having the instructors apply assessment methodology to an actual course means that their teaching was immediately impacted by their participation in the assessment conference.

Although this project was geared toward vocational/technical programs, its impact was far reaching. Having the opportunity to create an assessment model will help A-B Tech to facilitate learning continuity for vocational/technical students. This model, which is based on vocational/technical programs, is applicable to all of the curriculum areas because vocational/technical students are also students of the Arts & Sciences Division. It will serve seasoned and new faculty for the foreseeable future. 
A-B Tech realized the following benefits from this project:

· A simplified assessment definition

· An assessment model that is useful for both vocational/technical and college transfer programs 

· A sound occupational analysis process for the development or updating of vocational/technical program competencies

· Broad faculty expertise regarding assessment tools and techniques

· Actual course improvements resulting from the hands-on assessment workshop

· A valuable partnership between arts & sciences and vocational/technical programs

· A reminder that general education competencies are applicable for vocational/technical students

Lessons Learned
We have incorporated our lessons learned into this Resource Guide in the applicable sections.
Dissemination of Information

This Resource Guide and all companion materials will be located in our soon-to-be established Assessment Resource Room (or corner). Related publications and resources will also be housed there so faculty will have a central location to access this information. The outgoing AFL Leadership Team will serve as mentors for the incoming AFL Leadership Team and will be available to share information as needed.

The college will submit a proposal to make a presentation at the NCCCS 2006 Department Chair Institute.

Follow-Up
The final step in the occupational analyses, the supervisor survey, must be completed for veterinary technician, information security associate, and mechanical engineering technician before the actual development/updating of program competencies can be completed. This is scheduled for completion during fiscal year 2005/2006. Two additional occupational analyses are planned to allow more department chairs to learn this process through direct involvement in it.

Additional training regarding the use of assessment to improve teaching will be provided through an instructor’s workshop geared toward vocational/technical student learning. This workshop will be held twice on Tuesday, September 20th. The preliminary description is as follows: “This program will help you to make the link between student learning outcomes, assessment, and learning activities/experiences more intentional. As a follow-up to our February assessment workshop, it is a practical strategies segment, geared toward the process of teaching and learning. It will help you to select effective learning activities/experiences and use them to assess student learning, including examples across teaching disciplines. Funded by our Perkins Grant, it is specifically intended to help vocational/technical students achieve general education and program learning outcomes.”

The general education competencies that were identified during this project as being of critical importance to vocational/technical areas will be addressed as part of our follow-up. The following professional development programs are planned: teaching writing across the curriculum, teaching speech across the curriculum, and teaching critical thinking across the curriculum. A follow-up instructors’ conference is also planned for February, but the program has not been determined.

Finally, the college plans to establish an assessment resource room (or a designated area in an instructors’ resource room) in the Learning Resources Center. This room will provide a place for assessment resources to be easily available to instructors.
Occupational Definition:  A veterinary technician provides professional support for the care and handling of animals; medical, surgical, and diagnostic procedures; laboratory and pharmacy processes; and office management and communication under the supervision of a licensed veterinarian to ensure the provision of professional quality health care and efficient delivery of ancillary veterinary services.








Tasks





A work activity that has a definite beginning and ending, is observable, consists of two or more definite steps, and leads to a product, service or decision





Duties


General area of competence performed ongoing





(Information Security Associate)  An information security associate protects the confidentiality, integrity, and assurance of data, services, and related infrastructure by applying and communicating best security practices and policies to balance organizational goals with acceptable risk.








Tasks





A work activity that has a definite beginning and ending, is observable, consists of two or more definite steps, and leads to a product, service or decision





Duties


General area of competence performed ongoing





(Mechanical Engineering Technician) A mechanical engineering technician designs, develops, tests, and manufactures industrial machinery, consumer products, and other equipment by: preparing layouts and drawings of the assembly process and of parts to be manufactured; estimating labor costs, equipment life, and plant space; testing and inspecting machines and equipment or working with engineers to eliminate production problems; assisting in product tests, making sketches and rough layouts, recording data, making computations, analyzing results, and writing reports; in order to ensure process integrity, increase production, cut costs, and ensure quality.








Tasks





A work activity that has a definite beginning and ending, is observable, consists of two or more definite steps, and leads to a product, service or decision





Duties


General area of competence performed ongoing
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