APPENDIX

Guidelines that lead unerringly to desired student learning outcomes do not exist.  Expressions such as “the art of teaching” and “when the light bulb goes on” bear witness to the imprecision of the process, yet much of value is known.

This appendix contains starting points for both new and experienced ESL instructors to use in reviewing or enlarging a personal knowledge of teaching and learning.  The sections of this Appendix include the following:

· THE LEARNER

· THE LESSON

· SOME THINGS TO TRY

· ARTICLES ON THEORY AND PRACTICE

· RECRUITMENT AND RETENTION STRATEGIES

THE LEARNER

Knowing subject matter is never enough for a teacher.  To engender learning, it is helpful to know about the learner and about how learning occurs.

ADULTS AS
LEARNERS

In the 1970s Malcolm Knowles coined the word andragogy--drawing from the Greek for man--to represent the art and science of helping adults learn.  Knowles believed that adults and children learn differently.  The existing word for teaching--pedagogy--was derived via Latin from the Greek words pais (child) and agogos (leader).  Knowles’ ideas about adult learning are still seminal in much of today’s work and research.

Thinking by Knowles and other early adult educators is reflected in the following summary of adults as learners.  Key terminology is underlined.

· Adults are self-directed learners and prefer some degree of control.

· Adults bring life experience to their learning.  New content is filtered through and built upon a learner’s existing structures of meaning.

· Adults are practical, problem-solving learners who are goal-oriented (new knowledge must be applicable) and want relevance (to know why something needs to be learned).

· Adults’ sense of self-worth is involved in their learning.  Adults need respect as learners.

http://www.eric.ed.gov/  or http://www.ncsall.net/.  Search for Beginning to Work with Adult English Language Learners:  Some Considerations.

http://archon.educ.kent.edu/~nebraska/curric/ttim1/aaal.html.  Assumptions About the Adult Learner

http://odin.indstate.edu/level1.dir/adultlrn.html.  Adult Learning Theory:  A Resource Guide

http://honolulu.hawaii.edu/intranet/   Click on Faculty Development (left column).  Under the column entitled Faculty Guidebook, click on Teaching Tips Index. From this page, 

· Click on How People Learn, then on any of several good articles in this category:  Principles of Adult Learning, Principles of Adult Learners, 30 Things about Teaching Adults.

· Click on Human Development, then on Knowles:  the Adult Learner.

http://www.honolulu.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/adults-3.htm 30 Things We Know for Sure About Adult Learning

Reviewing the field of adult learning in the mid-1990s, Stephen Brookfield noted that the research concentrated heavily in the areas of self-directed learning, critical reflection, experiential learning, and learning to learn.  Looking ahead, Brookfield said, “To understand adult learning, we need to know of its connections to learning in childhood and adolescence and to the formation during these periods of interpretative filters, cognitive frames and cultural rules.”

Moving toward that end, a 2001 study by NCSALL (Robert Kegan, Principal Investigator) sees adults from a constructive-developmental perspective in which a person’s beliefs form an interpretative lens that filters the way the individual sees, organizes, understands, and analyzes experiences.  Three ways of knowing, which move from the concrete to the abstract, form the vertical axis of a learning space.  Skills and content knowledge form the horizontal axis.
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Kegan et al. point out that students’ preferences for learning are shaped by their way of knowing, and that content instruction (horizontal axis above) needs to match the learner’s way of knowing (vertical axis).

http://www.ncsall.net  Click on Publications, then on Reports.  Use the NCSALL Site Search to look for Toward a New Pluralism in ABE/ESOL Classrooms:  Teaching to Multiple “Cultures of Mind.  Click on cached page, scroll down and click on the PDF version of the full document, then choose the executive summary or the brief.

MULTIPLE 
INTELLIGENCES

Adding to research on adult learning is work on multiple intelligences and learning styles.  French psychologist Alfred Binet pioneered intelligence testing in the early 1900s, expressing an individual’s IQ (intelligence quotient) as a single number.  Later researchers believed intelligence to be comprised of numerous, possibly independent, factors.  Howard Gardner’s theory of multiple intelligences, advanced in 1993 and enhanced in 1999, includes the following intelligences that influence the learning styles of individuals and the teaching preferences of instructors.  These differences have implications for structuring learning activities to reach various types of learners:

· Linguistic Intelligence:  The ability to use words effectively, to persuade, to explain, as might a poet or writer.

· Logical/Mathematical Intelligence:  The ability to use numbers effectively and reason well, as might a scientist.

· Visual/Spatial Intelligence:  The ability to use form, space, color, line, and shape to transform or recreate visual perceptions, as might a sculptor or pilot.

· Body/Kinesthetic Intelligence:  The ability to express ideas and feelings with the body, often goal oriented, as a dancer or athlete.

· Musical/Rhythmic Intelligence:  The ability to recognize rhythm, pitch, and melody, as might a composer.

· Interpersonal Intelligence:  The ability to understand another person’s moods, temperaments, and motivations, as might a teacher or a salesman.

· Intra-personal Intelligence:  The capacity for self-understanding and recognition of one’s similarities and differences from others.

· Naturalistic Intelligence:  The ability to recognize and classify plants, minerals, and animals and to make important distinctions from man-made objects.

http://www.tnfsh.tn.edu.tw/teach/eng/web/applied%20lingusitics/www.cal.org/ncle/digests/MI.htm  Multiple Intelligences:  Theory and Practice in Adult ESL.  (Try http://www.ericdigests.org/ and search by title if the above address does not work.)

http://www.newhorizons.org/future/Creating_the_Future/crfut_gardner.html  Intelligence in Seven Steps by Howard Gardner.

http://www.cyg.net/~jblackmo/diglib/styl-a.html.  

· Click on Learning Style Preferences.  Kolb’s Theory of Learning Styles is given here in addition to Gardner’s Multiple Intelligences.  

· Click on Adult Learning Styles for a discussion on differences in the learning styles of men and women.

The Adult Multiple Intelligences Sourcebook, MI Grows Up, is a resource resulting from research by Harvard’s Project Zero and the New England Literacy Resource Center/World Education.  The study was carried out under the auspices of the National Center for the Study of Adult Learning and Literacy (NCSALL) at Harvard University.  Researchers investigated the question “How can Multiple Intelligences (MI) theory support instruction and assessment in Adult Basic Education (ABE), Adult Secondary Education (ASE), and English for Speakers of Other Languages (ESOL)?”

http://pzweb.harvard.edu/ami/  Click on the AMI Sourcebook link.  The links at the bottom of the screen on (1) MI Basics and (2) MI Reflection are particularly pertinent.

IMPACT ON 
LIVES

Unanswered questions form the agenda for the future.  The National Center for ESL Literacy Education (NCLE), working with the National Center for the Study of Adult Learning and Literacy (NCSALL) and Teachers of English to Speakers of Others Languages, Inc. (TESOL), has divided ESL questions into five research areas:  the learner, program design, teacher/staff preparation and development, learner assessment, and policy.  Top priority for future research, funding, and program development is given to (1) assessing adult ESL learner progress and (2) measuring program impact on the lives of adult learners.  To find A Research Agenda for Adult ESL, go to http://www.cal.org/ and search by title.

THE LESSON
While every instructor creates plans that work for him/her, there are similar elements in good lesson plans.

	
	LESSON PLAN
	

	Before Class
	In Class
	After Class

	Pre-class assessment
	Welcome/Announcements
	Lesson Plan Evaluation

	Lesson Topic
	Review
	

	Objectives
	Introduction
	

	Materials
	Presentation
	

	Time estimates
	Practice and Feedback
	

	Contingency Plan
	Application
	


A good plan is concise and serves as a guide for the instructor.  It should be clearly written, so another person can follow it to substitute and so the instructor can identify and explain at a later time exactly what was covered in a class.  A review of common lesson plan elements is given below.

http://humanities.byu.edu/home/index.php  Click on Centers and Institutes, then on English Language Center, then on Teacher Corner, then on Effective Lesson Planning.

http://www.princetonol.com/groups/lvamc/tutors/lplanelements.html  The Elements of a Lesson Plan.  Literacy Volunteers of America – Mercer County.

PRE-CLASS 
ASSESSMENT

A good lesson plan is developed for a specific audience.  The same topic taught in two classes may vary in illustrations, class exercises, and practical applications because the instructor targets each group, taking into account their backgrounds, communication skills, and interests.

Pre-class assessment is a good time to ponder influences on learner success and failure.  William Purkey’s concept of Invitational Education has four basic assumptions about human behavior and self-concept.

· “Respect:  People are able, valuable, and responsible and should be treated accordingly.

· Trust:  Human existence is a cooperative activity where process is as important as product.

· Optimism:  People have untapped potential in all areas of human endeavor.

· Intentionality:  Human potential can best be realized by places, policies, processes, programs, and people who are personally and professionally inviting with themselves and others.”*

*(excerpts from http://www.invitationaleducation.net/ie/ie_intro.htm)

Teaching in accord with these assumptions creates and maintains an inviting educational environment.

http://www.invitationaleducation.net/ie/ie_intro.htm  An Introduction to Invitational Theory by William Watson Purkey.

http://www.invitationaleducation.net/  Click on All About Invitational Education.  Then Click on Blue Sunshine Orange Smog (under Applications).  Within this item, click on For Background See Blue Leader One:  A Metaphor for Invitational Education.

http://www.invitationaleducation.net/ie/ie.htm  What is Invitational Education?
LESSON TOPIC

The topic is what the lesson is about.  An ESL lesson topic might be Introductions, Talking with a Doctor, or When to Call 911.

OBJECTIVES

Good lesson objectives state what the student (not the instructor) will do as a result of the lesson.  Measurable outcomes give the criteria for success.  For example, “The learner will make correct change for a $20.00 bill in four out of five practice opportunities,” is learner-centered and measurable.

A group of educational psychologists led by Benjamin Bloom classified levels of intellectual behavior important in learning.  Commonly known as Bloom’s Taxonomy, the work contains a useful list of words for stating performance objectives in the Cognitive Domain.  This competency-based approach--which has been the basis for much of the teaching-learning enterprise over the last half-century--is frequently overlapped with other approaches to teaching.

http://faculty.washington.edu/krumme/guides/bloom.html  Major Categories in the Taxonomy of Educational Objectives
http://www.coun.uvic.ca/learn/program/hndouts/bloom.html  Learning Skills Program:  the classification of Bloom’s educational goals by Counselling Services, University of Victoria.

http://www.udel.edu/educ/socstuds/cog_hierarchy.htm  Bloom’s taxonomy (Cognitive Domain).

MATERIALS

A list of all items an instructor will need for a class prevents disintegration of a lesson due to omissions like a forgotten cassette tape or missing dry markers.  Time spent developing a materials checklist is a worthwhile investment in planning.

TIME 
ESTIMATES

To avoid having too much or too little to do in a class, adding time estimates beside the segments of every lesson plan is useful.  The time for announcements, content review, an instructor presentation, in-class practice and feedback, and application of the material may vary significantly from class to class due to varying learner needs in the different classes.

CONTINGENCY 
PLAN

“Whatever can happen will happen.”   Murphy’s Law lives in the classroom, along with the corollary, “Murphy was an optimist.”  It is a good idea to envision things that would derail a lesson plan and conceive alternatives to use should the worst occur.  Some examples follow:

Problem:  No one has done the homework on which today’s lesson is based.

Contingency plan:  Make the homework a class project.  Discuss the work to see if additional review seems necessary.  Break the work into segments, and stop to check each one with the group to be certain the students are handling the level of the assignment.

Problem:  The class is larger than expected.  There are insufficient materials for everyone.

Contingency plan:  Work in groups of two.

Problem:  Students bring issues unrelated to the lesson that they want to discuss.

Contingency plan:  Take some time to talk about the issues.  When an issue itself is inappropriate for the class, address some aspect of it.  For example, in order to take individual action, the class may be ready to learn about writing letters, making telephone calls, making a field trip, or inviting a guest speaker to address a public school policy. 

Different problems may have the same contingency plan.

Problem:  The TV-VCR is missing from the classroom and cannot be found.

Problem:  Only two students attend, and an especially important content-specific presentation is planned.

Contingency plan:  Use the day for practice, review, individual conferences, a “walk and talk” trip for a few blocks followed by writing about the experience.  It is also useful to have an emergency lesson plan or two on hand.  Useful topics that are not included as a lesson in this Curriculum Guide are listed below for your consideration.  Any of these might serve as a contingency lesson using internet and/or library resources.

US Holidays


Lesson Topic:  New Year’s Day


Lesson Topic:  Birthday of Martin Luther King, Jr.


Lesson Topic:  Washington’s Birthday


Lesson Topic:  Memorial Day


Lesson Topic:  Independence Day


Lesson Topic:  Labor Day


Lesson Topic:  Columbus Day


Lesson Topic:  Veteran’s Day


Lesson Topic:  Thanksgiving Day


Lesson Topic:  Christmas Day

Other Special Days


Lesson Topic:  Groundhog Day


Lesson Topic:  Lincoln’s Birthday


Lesson Topic:  Valentine’s Day


Lesson Topic:  President’s Day


Lesson Topic:  St. Patrick’s Day


Lesson Topic:  April Fool’s Day


Lesson Topic:  Mother’s Day


Lesson Topic:  Armed Forces Day


Lesson Topic:  Flag Day 


Lesson Topic:  Father’s Day


Lesson Topic:  Election Day


Lesson Topic:  Birthday Parties

WELCOME &
ANNOUNCE-
MENTS

At the first class, the instructor will, of course, welcome the students and get to know them.  Some instructors give students a handout that includes their own name and any contact information they want to provide; others put pertinent information on the board for students to copy.  It is important to tell students how the class will be taught/managed and what is expected from/for them. It is useful to establish a pattern of making administrative announcements at the same time in each class, usually at the beginning.

http://honolulu.hawaii.edu/intranet/   Click on Faculty Development (left column).  Under the column entitled Faculty Guidebook, click on Teaching Tips Index. From this page, click The First Day, and then on any/all of the following:

· The First Day of Class
· The Name Game
· Icebreakers

REVIEW

For lessons that are connected to the previous lesson, it is helpful to start with a review and bring the connection into focus for the students.  Often it is possible to let students actively demonstrate what they remember from the last class.  “Last time we talked about currency.  Who can tell me what this coin is?  Who can tell me what this bill is?”  After a series of currency identifications, the instructor can transition by saying something like, “Today we will begin to look at budgeting.”

INTRODUCTION

A topic introduction serves to engage students’ interest and focus on the purpose or importance of the lesson.  An introduction frequently consists of a series of questions, some pictures, a story, a series of objects--any approach to get the topic started.

PRESENTATION

The presentation--the part of the lesson where the teacher covers new information--may be done by the instructor alone or may involve the class in problems of inductive or deductive reasoning.  In all cases, the presentation should

· be simple in  language,

· relate new material to previous knowledge and experience,

· give illustrations or model the tasks that students will be expected to do,

· include frequent checks for student understanding.

Good techniques include watching for signs of confusion, giving opportunities for questions, and asking students to respond in ways that demonstrate their understanding.  Avoid yes/no questions.

PRACTICE

Practice is the most important part of any ESL lesson.  Students need extensive practice time to gain skill and confidence in speaking.  Practice exercises allow students to model pronunciation, internalize standard words and phrases, and try their abilities in choosing the words and topics to communicate.  Written exercises for spelling and writing sentences are useful.  Group writing offers yet a different approach to communication.  Reading aloud, reading as a chorus, reading silently and answering content questions--all give appropriate practice.  Listening comprehension can be practiced by dictation, by following oral instructions, or by short answer oral questions.  Games, puzzles, flash cards, and cloze exercises serve well in providing practice opportunities.

Practice types need to change frequently.  Too much repetition with too little variety is boring!  The segment on Things to Try in this Appendix gives some ideas for incorporating variety into a lesson.

FEEDBACK
AND 

EVALUATION

For purposes of this writing, feedback identifies correction communicated to the student.  Evaluation refers to the notes, mental and otherwise, that the instructor makes for himself/herself to use in future instruction.  Both should be a part of every lesson.

Feedback is best given selectively.  Often it is neither possible nor prudent to correct every mistake without discouraging a student beyond continuation.  The objective of the lesson is a good basis by which to determine whether feedback is appropriate.  Positive as well as negative feedback is helpful to the learner.  Word choice also makes a difference.  “You’re doing better” has a different impact from, “You’re still missing a lot.”

Informal evaluation, done while students practice or as they ask questions about the instructor presentation, permits an instructor to make decisions and adjust instruction accordingly.  The observation that most of my students are having pronunciation problems with /s/ and /z/ sounds probably leads to the decision to revisit that skill frequently in future classes.  Listening ability is far ahead of speaking ability in this class will likely lead to more oral practice.  Rosa does well in class but never does homework may bring about a chat with Rosa to see what she may be willing to share about external constraints.

Feedback and evaluation are part of the cycle of improvement for both student and instructor.

http://honolulu.hawaii.edu/intranet/   Click on Faculty Development (left column).  Under the column entitled Faculty Guidebook, click on Teaching Tips Index. From this page, click The First Day, and then on Forty Successes.

APPLICATION

The application portion of a lesson gives students an opportunity to try their learning in a “real” situation.  The application activity relates to the adult learner’s need for relevance and integrates new learning into the student’s base of life experience.

Applications are not necessarily complex.  For example, students who have studied the numbers 0-10 may be asked to write and give aloud their own telephone numbers.  Students who have studied about writing a job application letter may practice writing one of their own.  The application portion of the lesson may be a homework assignment, with students sharing their successes/difficulties during the review session of the next class.

LESSON PLAN
EVALUATION

A quick lesson plan evaluation is important after every lesson.  Notes about how a lesson plan worked should be recorded:  Were practice and application activities too long/short, too difficult/easy?  What ideas arose for the next class?  What problems need attention?  What insights were gained?  Such notes will provide valuable assistance to improve the lesson plan for another cycle of instruction.

You can find a website Lesson Plan Generator at http://www.teach-nology.com/web_tools/lesson_plan/. 

THINGS TO TRY

Classical teachers lectured to impart content to the learner.  Today content is abundantly available in print and on the web.  The internet lets teacher and learner be separated in both time and location for online asynchronous instruction.  Instructors use a variety of approaches to fit the characteristics and composition of different groups of learners as well as the nature of the material to be covered.  The following is a list of tools and techniques to consider in preparing your lessons.

Audio-Visual Materials


Match-to-Sample

Case Study



Math Manipulatives

Chaining (Forward/Backward)

Modeling, (Silent & Descriptive)

Class Rituals



Numeracy

Cloze




Open-Ended Exercises

Collaborative Learning


Pair Work

Comparisons



Pantomime

Contests




Photos

Critical Literacy 



Photo Stories

Cueing




Poetry

Cultural Comparisons


Portfolios

Demonstration



Positive Social Reinforcement

Dialogue Journals


Practical Application

Dictation



Problem Solving

Drill Patterns



Project-Based Learning

Error-Free Learning


Prompting

Fading




Repetition

Family Trees



Role Play

Field Trips



Sequencing

Flash Cards



Shaping

Games




Sight Words

Group Discussion



Simple Discrimination

Information Gap Activities

Simulation

Invitational Education


Songs

Language Experience Approach

Testing 

Laughter



Tracing






World Wide Web

RECRUITMENT
AND RETENTION STRATEGIES

Compiled by Naomi R. Collie

Recruiting ESL students is not a difficult task.  Your market is all around in your communities and neighborhoods.  Start with churches, establish relationships with local businesses, visit flea markets, and finally, talk with your co-workers.  Provide tours, serve on advisory boards, and hire students.  The objective is to get your class/program information out to the public.

Taking the time to develop a mailing list will enhance your recruiting efforts tremendously.  Mailings (brochures, catalogs, etc.) to announce class schedules and registration procedures can benefit your recruitment efforts.  Set up orientation information sessions.  By doing this, you will help in eliminating any fears and at the same time provide accurate information.

Retention starts day 1.  Tell the students what you expect of them.  Ask the students what they expect from you and how they would like to learn the language.  Information and assistance is needed to help students determine if a particular class can provide instructions and academic support services to meet their needs.  Provide specific feedback, encouragement, and continued opportunities for growth.

Develop support strategies to assist with classroom work.  Facilitate student responsibility for accepting leadership in the classroom, on the job, and in their community.  Role-play demonstrations will allow the students to become confident in their communication skills.  Utilize small group and individual instructions when possible.  The key is to personalize the language learning as much as possible.

The most important thing in working with ESL students, as with all students, is to convey to them that they are more than a number and that their success is the community’s success.


Strategies for Recruitment and Retention

1. Contact absent student after 2 or 3 missed classes—saying, “missed you,” and can we help?

2. When a student drops a class, follow up with the student as to why he/she dropped.

3. Help student acquire skills needed to be self-sufficient.

4. Review enrollment size of each class.

5. Offer Saturday afternoon classes.

6. Offer Sunday afternoon classes.

7. Treat students with respect, thank students for coming, and encourage students.

8. Give students copy of lesson plan/class content throughout the semester.

9. Send them cards.

10. Aid students with child care arrangements.

11. Develop awards for students.

12. Profile a student periodically throughout the semester.

13. Hold an Annual Activity Day.

14. Be friendly, courteous, and go beyond the call of duty.

15. Take interest in the students.

16. Be a good role model.

17. Be a competent instructor.

18. Capitalize on individual knowledge.

19. Involve students in planning.

ESL Survey

1. What country are you from?______________________________________________

2. Can you read in your native language?


Yes

No

3. Do you work?





Yes

No

4. Do you plan to become a citizen?


Yes

No

5. Why did you enroll in ESL?

___Reading

___Writing

___Speaking

___Conversation

___Job

___Other __________________________________

6.  Did you complete school in your country?

Yes

No

7.  Would you be willing to serve on an ESL committee?
Yes

No

8.  Do you drive to class?




Yes

No

9.  Do you plan to continue your education with ESL?
Yes

No

10.Would you be interested in teaching ESL?

Yes

No

ARTICLES ON
THEORY AND
PRACTICE

A website with articles on current theory and practice  is http://www.otan.us.  Log in (free) and select OTAN RESOURCES from the menu bar on the left.  Click on Document Library.  Select the appropriate folder and scroll down to the document number you want.   Folders are identified as follows:

· AE = Adult Education

· AS = Assessment

· DE = Distance Education

· ER = Educational Research

· ES = English (Second Language)

· TC = Technology

· WE = Workplace Education

Some articles that may be of interest are listed below:

DOC AE0062
Teaching Adults:  Is It Different?

DOC AE 0063
Androgogy Revisited:  Theory for the 21st Century

DOC AS0048
Valid, Reliable, and Appropriate Assessments for Adult English Language Learners

DOC DE0022
Blending Face-to-face and Distance Learning Methods in Adult and Career-Technical Education

DOC DE0024
Assessment and Accountability Issues in Distance Education for Adult Learners

DOC DE0025
Adult Education in Non-classroom Settings:  A Pilot Test

DOC DE0026
Video-based Distance Education for Adult English Language Learners

DOC ES0074
Critical Literacy for Adult English language Leaarners

DOC ES0077
Brain Research:  Implications for Second Language Learning

DOC ES0078
Improving Adult English Language Learners’ Speaking Skills

DOC ES0079
Working with Literacy-Level Adult English Language Learners

DOC ER0001
Qualitative Research in Adult, Career, and Career-Technical Education

DOC ER0002
Reading and Adult English Language Learners:  The Role of the First Language

DOC ER0010
Teaching Style vs. Learning Style

DOC TC0048
E-Learning

DOC WE0078
English that Works:  Preparing Adult English Language Learners for Success in the Workforce and Community

DOC WE0079
Whatever Happened to Workplace Literacy?




View a 2004 case study report of eight California adult ESL classes with high retention rates.  The consistent themes identified were well structured and organized classes, a community of learners, and expert teaching.  Eleven key elements of the classes were also recorded.





Go to � HYPERLINK http://www.otan.us ��http://www.otan.us�, log in (free), select OTAN RESOURCES from the menu bar on the left, Click on Document Library, select English (Second Language), and scroll down to find DOC ES0080.
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